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The foll owi ng statenent should introduce each inspection
report

1. I NTRCDUCTI ON

This i nspection was carried out under Section 9 of the
Education (School) Act 1992 to report on the quality of

education provided by the school, the educational standards
achieved in the school, whether the financial resources nade
avail able to the school are nmanaged efficiently, and the
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1.2 |INTAKE OF PUPI LS AND THE AREA SERVED BY THE SCHOOL

2. The school serves an immedi ate area of nostly private
housi ng al t hough pupils travel froma w de distance to the
school. Most pupils conme fromhone which are rel atively
econom cal |y advantaged. The proportion of pupils eligible
for free school neals is well below |local and national
averages. There are very few pupils fro ethnic mnority
backgrounds. Assessnent information indicates that the school
has a | arge nunber of children of above average ability and
relatively few of bel ow average ability.



1.3 SCHOOL DATA AND | NDI CATORS

[ Refer to the Headteacher's Form and,

national data, to the PICSI report]

for

LEA area and

PUPI LS
Nunber of Pupils in Each Year G oup

Boys Grls Tot a
Nur sery
Full Tinme
Part Tine
Recepti on 9 7 16
Year 1 9 7 16
Year 2 10 10 20
Year 3 7 8 15
Year 4 10 6 16
Year 5 8 9 17
Year 6 10 5 15
Year 7
Year 8
Year 9
Year 10
Year 11
Year 12
Year 13
School Total, 63 52 115
excl udi ng Nursery.




Speci al Educati on Needs 12
No. of pupils having
statenents of special needs.

Free School Meal s 9. 5%
% of pupils eligible for free

nmeal s

Teachers and Cl asses. :5.31
Ful | tinme equival ent Teachers

Pupi | : Teacher ratio :21.6:1
Teacher:class ratio(primary) :1.33:1

Per cent age O ass Cont act
(Secondary and Speci al
School s)

Average O ass Size(prinary) :28.7

Aver age Teaching G oup Size
(Secondary and Speci al
School s)

The Nunber of Special Support
Assi stants (Special School s)

Teaching tine per week

Hour s M nut es
Nur sery
Recepti on 22 5
Key Stage 1 22 5
Key Stage 2 23 20
Key Stage 3
Key Stage 4

Si xth Form



Pupi |

At t endance (percentages)

LAST ANNUAL REPORT TO PARENTS THI RD WEEK | N THE TERM BEFORE

Nur sery:
Primary/ M ddl e YR Y7:

Speci al

Year
Year
Year
Year
Year
Year
Year

5:

10:
11:

Si xth Form

Secondary Overall:

School :
M ddl e/ Secondary

Unaut hor
-ised
Absence

0

THE | NSPECTI ON

Act ual Aut hor - Unaut h-

At t end- i sed ori sed
ance Absence Absence
96 4 0

* These figures may be presented as an aggregate, or for each

of the three terns,

Nunmber of Exclusions in the Last 12 Mont hs

Nur sery
R- Y6:

Year 7:
Year 8:
Year O:
Year 10:
Year 11:
Year 12:
Year 13:
Overal |

TEMPORARY
1 2
Boys Grls
Tot al :

0

| NDEFI NI TE
3 4
Boys Grls

PERMANENT
5 6
Boys Grls

in the year specified by the DIE

NO. FROM
ETHNI C
M NORI TI ES

7 8
Boys Grls



Nat i onal

Curricul um Assessnent s

Key Stage 3

Year :

199

No. Yr 9 pupils

regi stered

Boys

Grls | Total

Subj ect

Engl i sh

Mat hemat | cs

Sci ence

Level

Boys

Grls

Tot al

Boys

Grls

Tot al

Boys

Grls|Total

L2

L3

L4

LS

L6

L7

L8




KEY STAGE 4
PUBLI C EXAM NATI ON RESULTS: GCSE

GCSE Exani nati on School Results School Results
Resul ts 199 199

Boys [Grls| Al Boys Arls

No. of pupils in year?

Percent age of pupils...
Entered for 5+ GCSEs

Achi eving 5+ grades A-C

Achi eving 5+ grades A-G

Entered for 1+ GCSEs

Achi eving 1+ grades A-C

Achi eving 1+ grades A-G

Entered for all three
subjects EN, MA and SC

Achi eving grades A-C

Achi eving grades A-Gin
all of EN, MA and SC

GCSE Exami nati on LEA Area? 199 Engl and? 199
Resul ts

Boys [Grls| Al Boys Arls

Percent age of pupils...
Entered for 5+ GCSEs

Achi eving 5+ grades A-C

Achi eving 5+ grades A-G

Entered for 1+ GCSEs

Achi eving 1+ grades A-C

Achi eving 1+ grades A-G

Note 1: Nunber of pupils in Year 11 in January in each of the
exam nation years.

Note 2: These national statistics apply to all naintained
schools in the LEA area and i n Engl and.



QG her Qualifications Taken by Year 11 Students

Type of Awar di ng
Awar d Body

Level

Vocat i onal

Ar ea

Entries

Resul ts

Si xth Form Exam nati on Results.

A and AS Level
Exam nati on Results

School
199

Resul ts

School
199

Resul ts

Boys

Grls

All

Boys

Grls

Al 'l

Nunber of students aged
17 entered for one or
more A/ AS exans

Per cent age of
candi dat es gai ni ng:
0-4 points

5-9

10-14

15-19

20- 24

25-29

30+

Aver age score per
candi d




A and AS Level
Exam nati on Results

LEA Area® 199

Engl and® 199

Al'l Pupils

Boys | Grls

Al 'l

Per cent age of
candi dat es gai ni ng:
0-4 points

5-9

10-14

15-19

20- 24

25-29

30+

Aver age score per
candi dat e

Note 1: Nunbers of A/ AS candi dates aged 17 at the end of
Decenber and on rol

Note 2: These statistics apply to all

the LEA and Engl and respectively.

Scoring is 10, 8, 6, 4 and 2 for A | evel

I n January of the exam nation year

mai nt ai ned schools in

grades Ato E and 5,
4, 3, 2 and 1 for AS grades A to E respectively.

O her qualifications taken by sixth form students

Type of
Awar d

Awar di ng
Body

Level | Vocati onal

Ar ea

Entries

Resul ts




Pupils' routes on | eaving the school (secondary stage only)
Per cent age of year group:
School / Furt her | Enpl oynent Yout h O her
Educat i on Trai ni ng
End of Year 11
End of Year 12
Furt her Hi gher Enpl oynent | Ot her
Educati on Educati on
End of 6th Form
Fi nanci al | nformation
Last Ful | Current
| NCOVE (£) Fi nanci al Fi nanci al
Year 199 / Year 199
Bal ance in Brought Forward 26, 997 23, 000
Recurrent incone; eg School budget 153, 473 153, 310
Share, Annual Maintenance G ant
(AM5), Fees
G ants for School Meals or neals 6, 788 3,836
AMG (Waere Applicabl e)
Specific Grants, Earmarked
Al'l ocations or Special Purpose
Gants (Excluding Capital Gants)
G her I nconme Managed by the 1, 465 2, 465
School ; Lettings, Sales,
Donati ons, Funds Rai sed.
TOTAL 188, 723 182, 611
EXPENDI TURE (£) Last Ful | Budget for
Fi nanci al Current Year
Year
Teachi ng Staff 127, 955 129, 366
QG her Staff 20, 607 21, 451
Educati onal Resources 5, 698 5, 000
Prem ses Costs 4,431 5,875
G her Costs 2, 850 1, 105
TOTAL 165, 483 166, 633




Total expenditure per pupil: 1490. 83
1448. 98

Expendi ture per pupil on educational resources: 51.33 43.48

Not e
Curriculum and staff devel opnent 3,942 3,836



1. 4 EVI DENCE BASE

4. A total of 52 | essons or parts of |essons was inspected.
In addition, discussions were held with pupils about their
wor k; approxi mately one quarter of the children were heard
read. |ndividual and group work was al so inspected. A sanple
of the pupils' witten and ot her work was exam ned for al

year groups. Al teachers' records and pl anni ng docunents
were anal ysed as were all the school's policies, schenes of
wor k and ot her docunentation. A neeting of parents was held
whi ch was attended by 29 parents and alnost 70 famlies
returned a questionnaire dealing with the work of the school
Four nmenbers of the governing body, all nenbers of the
teaching staff and a nunber of support staff were interviewed.
Visits were nade to | ocal conpanies and schools wth which the
school is connected. Pupils were observed before and after
school, at break and at lunchtinme as well as in classroons. A
sanple of registers and reports to parents was exam ned.

2. MAIN FI NDI NGS AND KEY | SSUES FOR ACTI ON
2.1 MAI' N FI NDI NGS

5. In terns of standards al nost all pupils achieve at | east
t he national expectation and al nost half achi eve beyond it.
The above average performance is nore marked at Key Stage 1
than at Key Stage 2. A nost all pupils are achieving
appropriate levels for their abilities. Pupils settle not
school extrenely well. Such a start has a positive effect on
their early achievenent. Mst pupils are confident and
express thenselves well. Speaking and listening by pupils is
of a high standard throughout the school. There is sone
under achi evenent at Key Stage 2. This is mainly in the

achi evenent of the nost able. |In particular the range and
depth of witing for this group, while currently sound, has
the potential to be of a higher standard. In technol ogy nost
pupils are achieving in relation to their abilities.

6. The school provides a broad bal anced curricul um covering
the National Curriculumand RE and reflecting the ains of the
school. The quality of learning and the quality of teaching
are invariably sound and often good at Key Stage 2 they are
sound. The school is careful to ensure that the different age
groups in mxed age classes are catered for. This is a
strength of the school. The curriculumis currently under
review. Sone positive devel opnents have taken place. The
school needs to address further the role of curriculum

| eader shi p, whol e school planning and the cross curricul ar
contribution of IT. Assessnent, Recording and Reporting in

t he school has many good features. Consistency of nonitoring
and recording so as to aid future teaching and learning is
under used. The nore able pupils need to be provided with a
greater degree of challenge if they are to achieve their full
potenti al .



7. Overall and in terns of the standards achi eved and the
quality of |earning the school provides reasonable val ue for
nmoney. The general managenent and admnistration of the
school are effective and efficient. The accommodation is very
wel | used. The governing body denonstrates clear comm tnent
to the school. School Devel opnent Pl anning needs to evol ve
into a process in which the governors play a nore strategic
role. Consideration of the range of options and out cones
facing the school needs to be deeper and nore analytical. A
nore systematic nonitoring of expenditure conbined with clear
criteria for judging outcones will further devel op the overal
efficient operation of the school.

8. The spiritual, noral, social and cultural devel opnent of
pupils sis a real strength of the school. The devel opnent of
a sense of responsibility has a positive effect on behavi our
and self-discipline. These in turn contribute to the
standards achieved and the quality of learning. Adults and
pupi |l s feel valued. Reception pupils settle very quickly in
an environnment where ol der boys and girls care for younger
children. The school has strong |inks with other schools and
with the wider comunity. Attendance is excellent. The
school can broaden the horizons of pupils further by increased
study and contact with a wder range of localities and peopl e,
including the nulti-cultural society in this part of
Lancashi re.

2.2 KEY | SSUES FOR ACTI ON
9. The headt eacher and staff shoul d: -

| nprove the performance of the nore able throughout the
school and particularly at Key Stage 2. Mre chall enging
work across the curriculumallied with an expectation of
deeper and richer personal witing is required.

Rai se the quality of teaching and |earning is technol ogy
by ensuring plans for its devel opnent are acted upon as a
priority.

Devel op the orle of the curriculumco-ordinators so that
they are better able to nonitor and evaluate progress in
their subjects. They should then work as a teamto ensure
curricul umdi spl ays greater consistency, continuity and

pr ogr essi on.

Use assessnent to informplanning for teaching and
learning. Records will need to be conpleted consistently
and acted upon by all staff.

The governors and seni or managenent shoul d: -
| ncrease governor invol venent in the nmedi umand | onger

termplanning for the school. Plans should be acconpanied
by criteria which will be used to judge future success.



Comply wth the requirenents of circular 11/91 by
publ i shing records of attendance appropriately.

3.0 STANDARDS AND QUALI TY
3.1 STANDARDS OF ACHI EVEMENT

10. Overal |l standards in the school are good. Pupils'
standards of achi evenent, judged agai nst nati onal
expectations, are average or better in nore than 9 out of 10
| essons. At Key Stage 1 standards are above the nationa
expectation in 6 out of 10 | essons and at Key Stage 2 in
approxi mately 4 out of 10 | essons.

11. Standards of achievenent are better than satisfactory when
pupils' abilities are taken into account. 1In 9 out of 10

| essons seen standards were at | east appropriate for the
ability levels. Approximately one |lesson in three at Key
Stage 1 indicated achi evenent above ability |evel but this was
reduced to a little nore than one in ten at Key Stage 2.

12. Standards achi eved in English, mathematics, science,

hi story, geography, art, nusic and physical education are at
or above the national expectation and at or beyond a | evel
appropriate for pupil abilities. Standards in design

t echnol ogy and information technol ogy are bel ow t he nati onal
expectation and bel ow | evel s appropriate to pupils' abilities.

13. Standards in reading are good at both key stages. Pupils
are confident and approach reading positively. At Key Stage 2
pupils do not sufficiently devel op higher reading skills.

14. Standards in witing are sound but could be higher. In
particul ar, well-devel oped, extensive witing in depth across
the curriculumis insufficient, particularly at Key Stage 2.

15. Standards in speaking and listening are high. This is a
real strength of the school. Pupils are able to speak with
confidence, develop lines of argunment and reasoning. They
listen attentively and are tol erant of others.

16. Standards of nuneracy are sound but are denonstrated
principally through work in Mathematics | essons. The
application of nunber work to other aspects of the curricul um
I s under - devel oped.

17. Standards in information technol ogy are unsatisfactory.
There is little evidence of conputers being used
systematically to devel op and enhance pupil |earning across
the broad curriculum Keyboard skills are secure but the
application of information technology is very [imted. Wrd
processi ng i s under-devel oped.

3.2 QUALITY OF LEARNI NG



18. The quality of pupils' learning is sound overall. In Key
Stage 1 the quality of pupils' |learning ranges fromsound to
good with no major shortcomngs. |In Key Stage 2 the quality
of learning is across a wi der range but |learning overall is
sound or better. A small percentage of pupils' |earning at
Key Stage 2 includes sone shortcomngs. Across the school in
gver 9 out of 10 | essons seen pupils' learning is sound or
etter.

19.1n Key Stage 1 the pupils' |earning experiences contribute
to the devel opnent of key cross curricular skills. The
majority of pupils enter school eager to |learn and well
supported fromhone. This is capitalised upon and the
majority of pupils soon devel op the basic skills of speaking,
listening, reading, witing and nunber. Learning also
includes a limted anount of Information Technol ogy.
Qoportunities for learning are vari ed and conbi ne practi cal
activities wwth nore formal consolidation and practice.
Pupi | s devel op skills and understandi ng t hrough direct
involvenent in their own |earning. These skills are devel oped
across the range of subjects and experiences planned for the
pupils. Most pupils can work i ndependently and with others.
They approach tasks w th confidence.

20.1n Key Stage 2 the quality of the |earning experience is
nore vari able across all subjects. Unsatisfactory |earning
occurs largely in practical |essons. oservation of these

| essons identifies sone of the factors as:- unchall engi ng
activities, poor match to pupil ability, no extension of

| earning, |oss of concentration and inattention by the pupils.
pupils are less able to take responsibility for their |earning
and are nore likely to be less notivated. They becone nore
tol erant of unchallenging activities and seemto develop a
nore passive approach.

21. The school should seek to inprove the consistency of
learning fromKey Stage 1 to Key Stage 2. A nore consistent
approach to planning across the school |inked to assessnent
and pupils needs and a higher profile for subject co-
ordinators to enable themto influence the work of other
teachers should help in raising the overall quality of

| ear ni ng.

4. THE EFFI Cl ENCY OF THE SCHOOL

22. Changes in the funding of schools and in the degree of
responsibility now carried out at |ocal |evel have been
features affecting all schools in recent tines. The school
has established appropriate systens for financial nonitoring
and control. The finance commttee of the governing body now
receives nonthly reports of expenditure under appropriate
budget headi ngs. These devel opnents are relatively recent and
they represent a step along the way to nore effective

pl anning. The recommendations of the |ast auditor's report
have been acted upon appropriately.



23. The governi ng body now needs to devel op a practice of
forward pl anni ng which costs a range of options for possible
devel opnent. A view can then by taken about the advant ages
and di sadvant ages of potential courses of action.

24. The school is currently using financial reserves to fund
present devel opnents. Such a strategy cannot continue
Indefinitely and future plans will need to reflect the
school 's financial position. The governors are now aware of
this and have commtted considerable resources to the staffing
of the school during the current period of curriculum

devel opnent and innovation. Longer termfinancial planning
has not yet devel oped because of such i medi ate

consi derati ons.

25. The School Devel opnent Pl an contains appropriate priorities
for devel opnent. The planned rate of devel opnent however and
t he support systens to ensure plans are translated i nto good
practice are | ess secure and need the establishnment of clearer
roles and responsibilities along with criteria which wll be
used to eval uate success.

26. Change is often nost effects when carefully planned and
supported by training and appropriate resources. The

depl oynent of personnel to achieve change is also a crucial
factor and one which is insufficiently considered in the
School Devel opnent Process.

27. There are few strategi es enployed to eval uate the cost
effectiveness of current practices. The headteacher, staff
and governors all have roles to play in such a process.

28. The school does seek to obtain supplies at the best price.
Staff and pupils are not wasteful wth resources which are
treated wth care and respect. Space wthin the school is
used to good effect. Learning resources are appropriately
depl oyed to provide maxi num benefit.

29. Consi der abl e noney has been invested in conputers but these
are under used.

30. Overall the school provides reasonable for noney.



5. PUPILS PERSONAL DEVELOPMENT AND BEHAVI OUR
5.1 PUPILS SPI R TUAL, MORAL ASCClI AL AND CULTURAL DEVELOPMENT

31. The school regards the spiritual, noral, social and

cul tural devel opnent of its pupils as an inportant area of
devel opnent. Tine has been devoted to the devel opnent of a
policy and w de consultation has taken place. The spiritual,
noral, social and cultural dinmensions are planned into
assenblies and RE but within the broader curriculumthey
usual Iy develop fro the nature of the topic or fromthe
pupi | s' responses. Pupils have gai ned val uabl e spiritual
experience particularly within science and nusic. The

eval uation and nonitoring of these dinensions is mninml and
requires attention. Progress of pupils in these areas is
recorded within pupil profiles.

32. The devel opnent of pupils' noral awareness and the

devel opnent of a code of conduct has been a high priority for
the school and this has had a very positive effect on
behavi our around the school. Pupils are sensitive to the need
for fair play and justice. A consistent approach is shown by
adults in the school in their dealings wth pupils.

33.Pupils in both key stages display high | evels of social
skills. They interact well with their peers and adults. They
take responsibility and showinitiative in caring for the
school environnment and are involved in the organi sation of
their classroons and specialist resource areas. They are
caring and considerate towards others. dder pupils take
responsibility for younger ones. Visits are used to enhance
the curriculum These enable pupils to gain social skills
within a wider environnent. The early years curricul um
provides well for experiences which give pupils an
under st andi ng of thenselves, their famlies and community.

34. The school successfully provides opportunities for pupils
to explore their cultural heritage. In history and geography
they are able to study the local area. Qpportunities for
pupils to explore different religions and cultures are | ess
frequent. The school uses nusic and sport well to enhance

cul tural devel opnent. A broader range of literature, artistic
and technol ogi cal experiences would enhance it further.

5.2 BEHAVI QUR AND DI SCI PLI NE

35. Behavi our within the school is good. Pupils show self
control and consideration for other pupils and staff.

C assroom behavi our is generally good. Teachers are able to
concentrate on teaching which in turn enhances the quality of
the pupils' learning and their achievenment. |In the playground
both at lunch tine and playtinme the pupils play co-
operatively. There is consistency in the way adults in the
school deal with difficult behaviour when it occurs and in the
way pupils are rewarded for good behavi our.



36. Concer ns about behavi our had been expressed by the school
and by parents. The headteacher, the governors and the staff
responded to these concerns by devel opi ng a conprehensive
discipline policy. This was designed to introduce a

consi stent approach, rewards and sanctions and procedures to
record, nonitor and deal wi th severe behavi our 1 ncluding
bullying. It has been given a high priority by the staff and
i npl emrented since the beginning of the year. The school
functions as an orderly community. The conbi ned action of all
staff, governors and parents has positively affected the
behavi our of pupils in the school. The staff and governors
will need to set up a nonitoring process to ensure its
continui ng effectiveness.

5.3 ATTENDANCE

37. The school has an excellent record of attendance and
punctuality with little variance between cl asses. Registers
are conpleted pronptly and efficiently with an efficient
system of nonitoring absence. Wilst the school maintains
records of attendance for all classes it does not publish
attendance information of class attendance/ absence on a ternmy
basis as legally required by DFE circular 11/91. As
registration is efficient and pupils generally arrive
punctual |y I essons start pronmptly w thout any |oss of teaching
tine.



6.0 SUBJECTS OF THE CURRI CULUM AND OTHER CURRI CULAR PROVI SI ON
6.1 ENG.I SH

38. At Key Stage 1 overall standards of achievenent in English
are at |east equal to and often above the standards expected
nationally for pupils of this age. At Key Stage 2 the
majority of pupils achieve national expectations wth sone
pupi | s achieving beyond this. In relation to their abilities
pupils at Key Stage 1 achieve at |evels appropriate to their
ability with many achi eving above this. At Key Stage 2
achievenent in relation to abilities is across a broader
range. Overall the majority achieve at a | evel appropriate
for their ability. A small mnority of able pupils in Key
Stage 2 underachieve in aspects of witing in relation to
their ability.

39. The majority of pupils read well and have positive
attitudes to reading. Froman early stage pupils show

enj oynent of books and stories. Most pupils are able to apply
phonic skills, use picture and context clues and apply self
correction skills appropriate to their reading | evel and read
with fluency and expression. Many have an understandi ng of
what they have read. Reading for information is devel oped
froman early age. In Key Stage 2 the opportunities to
devel op and apply higher reading skills are limted. Pupils
tal k about their favourite authors and books they have read.
The overall range, quantity and quality of books for pupils in
Key Stage 2 is inadequate.

40.1n Key Stage 1 the skills of witing, handwiting and

spel ling are devel oped al ongside those in reading. Pupils
enjoy early success in their witing. |In Key Stage 2 pupils'
wor kbooks show witing is devel oping but often within a narrow
range of purposes. Qpportunities for pupils to wite in a
variety of styles or for a range of audiences are limted.
Witing is often lacking in quantity. There are insufficient
opportunities for the pupils to engage in expressive and
creative witing, or to wite extended stories or |onger

pi eces of work. The use of re-drafting to devel op and extend
witing is under used.

41. The pupils learn to formletters and words correctly from
an early age and develop a legible style of witing. Cursive
handwiting is developed in Key Stage 2. There is no school
policy on the presentation and setting out of work and
standards are variable fromclass to cl ass.

42. Pupils are systematically introduced to punctuation,
grammar and an understandi ng of the structure of |anguage.
Sone of the activities are uninmaginative, and insufficiently
mat ched to the varying needs of the pupils.

43. The majority of pupils are able to express thensel ves
clearly through speech. Well structured questioning by
teachers help to develop oral skills. In Key Stage 1 the
pupils are tolerant of others speaking. In Key Stage 2 pupils
are encouraged to chall enge and devel op argunent where



appropriate. Qpportunities for role play, reading al oud,
group work and cl ass di scussions contribute to the higher
standards of speaking and |istening across the school. Dranma
is planned for some classes but overall is under represented
within the English curricul um

44. The quality of teaching and learning is sound in Key Stage
1. Standards in teaching and | earning are consi stent across
cl asses and sone good features are evident. Characteristic of
| essons in Key Stage 1 are well planned and pur posef ul

i ntroductions demandi ng i nvol venent fromthe pupils. The

bal ance between this and the main activities is well judged
and the pupils sustain interest throughout. Teaching and
learning in Key Stage 2 is nore variable. It is sound overall

except in witing. Analysis of work identifies that teachers
do not always plan a range of witing experiences or make
sufficient demands on a snall mnority of able pupils to
extend and develop their witing. As a result their work does
not al ways show appropriate devel opnent in the quantity of
writing produced.

6.2 MATHEMATI CS

46. At Key Stage 1 the substantial majority of pupils achieve
t he national expectation. At Key Stage 2 alnost all pupils
achi eve the national expectation and sone achi eve beyond it.

47. At both key stages pupils achieve | evels appropriate for
their abilities. The pupils experience a broad nmathenati cal
curriculumwhich neets the requirenents of the National
Curriculumin nunber, algebra, shape and space and data
handling. 1In both key stages the school gives a higher
priority to the basic skills of nunmeracy in nental and witten
work. Most pupils are able to performcal cul ati ons using
standard net hods.

48. The quality of learning is sound in both key stages. Mich of the
work is based on commercial texts. At Key Stage 1 nore opportunity
is given to pupils to apply their nmathematical know edge and skills
in a wder context and there are exanples of coll aborative and
investigative work. At Key Stage 2 the commercial schene is used to
differentiate the work between age groups but a conformty to the
demands of the texts results in routine tasks which do not al ways
chal l enge or stinulate the nore able pupils. This limts the
opportunities for investigative work and di scussion. There are
ltmted opportunities for pupils to engage in mathemati cal | anguage.
Cal culators are used in an appropriate manner but the use of
information technology in mathematics is an area requiring

devel opnent .

49. The quality of teaching at both key stages is sound. At Key Stage
1 teachers rely less on set texts, enphasising instead practi cal
experience. At Key Stage 2 individual pace is often dependent on the
publ i shed schene. This can limt direct teaching and result in too
many pupils requiring help at the sane tine.

50. A draft policy and schene for nathematics has been drawn up. This



shoul d now be dissemnated to staff to inprove continuity and
progressi on between the key stages. Adequate resources for

mat hematics are avail able and are accessible to the pupils. Teachers
pl an, assess and record pupils' work but nore effective nonitoring
woul d i nprove the quality of this aspect, allow ng the result of
assessnent to influence future |earning.

6.3 SCI ENCE

51. The substantial majority of pupils achieve the national
expectation. At Key Stage 1 nmany of the pupils achi eve above the
nati onal expectation. At Key Stage 2 the nmgjority of pupils are
achieving the expected national level. The majority of pupils at Key
Stage 1 achieve at a level appropriate to their abilities. |In Key
SLa?e 2 not all pupils achieve at a level appropriate to their
abilities.

52. At Key Stage 1 the pupils can talk about their work in science,
e.g. senses, sounds, egg hatching, where they denonstrate a

devel opi ng knowl edge of the topic. They participate enthusiastically
in practical activities, volunteering reasons for why things happen.
Fi ndings are often recorded col |l aboratively and displayed in the
classroom At Key Stage 2 pupils' understanding of science is w der
and extends to light, materials plant life and habitats. Pupils in
bot h key stages show devel oping skills in planning and carryi ng out
practical work and of fair testing. They talk about the inpact of
science on their lives and the nodern world. They record their work
in appropriate ways including tables, graphs and 1llustrations.

53. At Key Stage 1 the quality of learning in science is sound and

i ncl udes sone good features. The majority of pupils show enthusi asm
and curiosity for the subject. Skills of scientific enquiry are
devel oped particularly those of observation and organi sati on.

Pupils' learning in science at Key Stage 2 is sound overall, but a
smal | nunber of nore able pupils are not always chal | enged by the

pl anned activities. The majority of pupils are developing skills to
wor k co-operatively with others, seeking explanations and maki ng
gains in scientific know edge.

54. Sci ence teaching in Key Stage 1 is sound overall and includes well
pl anned practical activities to neet the needs of the range of pupils
In the class. Skilful questioning helps pupils recall what happened.
In Key Stage 2 the teaching of science includes sone good features
such as cl ear explanations and appropriate questioning to devel op and
chal | enge pupils' observations and ideas. There are sone
shortcomngs in inportant areas. Qpportunities for pupils to design
and carry out their own investigations are limted, the pace of

| essons Is variable and the needs of all the pupils within a class
are not always nmet. Teachers' planning for work in science across
the school varies in quality. There is a close |ink between
effective planning and the resulting quality of pupils' |earning.

55. Sci ence is taught through a topic approach but al so enconpasses a
range of other subjects. Sone of the topics are sharply focused
towards science e.g. Light and colour, electricity. Qher topics are
focused towards ot her subjects and the science content is |ess
promnent. The topic grid provides for coverage of all the main



aspects of science in both key stages. There are however sone gaps
and the present approach provides for only limted re-visiting for
the reinforcenment and extension of pupils' |earning.

56. The school has recognised the need to devel op science further. It
is a high priority in the School Devel opnent Plan. The conpletion of
a schene of work should help the school to deliver a broad, bal anced
science programme. There is a need to consider how the gaps in the
present approach can be filled, how opportunities for consolidation
and devel opnent of pupils' learning wll be provided and how t he
needs of the nore able pupils can be net. Assessnent activities are
bei ng devel oped al ongsi de the schene of work. Funding for resources
to i npl ement the new schene has been ear mar ked.

57. The school nakes good use of the |ocal environnent as a resource
for science teaching. This contributes to pupils' understandi ng of
sci ence being part of everyday life and provides a |inkage between

sci ence and ot her subjects.

6.4 TECHNOLOGY

58. Sone pupils achieve standards in line with the national
expectations buy many achi eve bel ow at both key stages. Most pupils
are underachieving in relation to their abilities at both key stages.

59. The subject is intended to formpart of the topic work but
planning is at an early stage. During the period of the inspection a
smal | anount of technol ogy was observed at Key Stage 1 but none was
bei ng taught at Key Stage 2. The judgenents are based in |arge part
on ot her evidence of including past achi evenent, discussions with
pupi | s, teacher records and photographi c evidence of activities and
products. Technology's place within the curriculumis not yet

secure.

60. The school is aware of this situation and technol ogy features as a
maj or priority in the School Devel opnent Plan. A draft policy is now
in existence. The policy contains appropriate and realistic ains for
t he subj ect which could provide a firmfoundation for future teaching
and | ear ni ng.

61. This policy now needs to be translated into a clear schene of work
containing sufficient detail to enable teachers to know exactly what
is to be taught, in which year groups and through which topics.

62. The co-ordinator will require tine to effect a schene of work
along with appropriate resources. The school is to nake further
provision for this. Sone noney has al ready been ear marked.

63. The work that currently takes place focuses on planning and naki ng
within narrowy defined paraneters. Sone technol ogy which is being
taught is craft based but is unrelated to purpose or to practical

desi gn and applicati on.

64. The evidence of artefacts and of photographs of pupils at work
indicates that pupils have sone, albeit [imted, experience of



technol ogy. Pupils have worked with wood, fabric and card. Control
technol ogy has al so been wthin the curriculumof sone classes. The
quality of learning is however limted with [ittle opportunity for
genui ne design or eval uation.

65.As very little teaching was taking place during the period of the
i nspection judgenents on the quality of teaching cannot be nmade with
confidence. The absence of a schene of work has clear inplications
fro teacher planning.

| NFORVATI ON TECHNCLOGY

66. At Key Stage 1 and 2 sone pupils achieve the national expectation
but many achieve belowit. A significant mnority of pupils are
under achi eving when their abilities are taken into account.

67. Many pupils have appropriate keyboard skills and pupils at Key
Stage 1 and 2 are at ease wth a 'nouse' and using the printer. The
mani pul ation of data is often effective. There is little |inkage
however between the mani pul ati on of data and a clear | earning
purpose. The use of IT i1s not well integrated into the work of
subjects of the curriculum Pupils are not always sure of why they
are using the conputer

68. During the period of the inspection pupils were observed using
conputers but no teaching related to I T was seen.

69. There is no policy for IT. The School Devel opnent Pl an indicates
t hat devel opnent wll follow work in design technology. In the
absence of a policy staff make individual judgenents about the place
of ITwthin their curriculum

70. The school is adequately equi pped for conputers and a col our
printer has recently been added to the black and white nodels.
Software is poor. Mich of it is for data handling wth little
enphasis on problemsolving linked to the rest of the curricul um

71. The school needs to nove urgently to be devel opnent of a policy
and a schene of work in IT. Achievenent in other subjects can be
enhanced through the effective use of IT.

6.5 H STORY

72.Judgenents in history are based on the observation of |essons,

evi dence of work conpleted in the past and discussions w th pupils.
The School's topic cycle resulted 1n no history being taught at Key
Stage 2 during the period of the inspection. Judgenents at Key Stage
2 are therefore based on work conpleted int he past and on

di scussions wth pupils.

73. At Key Stage 1 alnost all pupils achieve at | east the nationa
expectation and many achi eve beyond it. At Key Stage 2 the
substantial majority of pupils achieve the national expectation. At
bot h key stages pupils are achieving appropriate levels for their
abilities. Pupils denonstrate historical know edge and a devel opi ng
under standi ng of the part evidence plays in historical enquiry.



74. At Key Stage 1 work on personal and famly history is
characterised by high levels of interest and notivation reflecting a
quality of |earning which has many good features. Pupils can apply
know edge and skills to new situations.

75. Teachers plan effectively for their mxed age cl asses and provide
appropriate resources for the pupils. The quality of teaching shows
many good feat ures.

76. At Key Stage 2 pupils study appropriate H story Study Units.
Their work indicates evidence of know edge, interest and notivati on.
The details of Egyptian nunmm fication were recounted in gory detail!

77. At both key stages visits to sites such as Skipton Castle and
Wgan Pier enhance the quality of |earning and standards of

achi evenent as do the artefacts and rich range of local history
resources the school uses to good effect. The support of famlies
and friends of the school is a major asset in history work.

78. Resources are sufficient to support effective teaching and

| earni ng, however |arge format photographs and posters woul d enhance
work at Key Stage 1. Mich of the material produced by teachers is of
a hi gh standard.

79. The school history policy is very detailed and nakes a positive
contribution to teaching, |learning and the standards of achi evenent.

80. The use of Information Technol ogy i s underdevel oped as is the
attention given to 'Interpretations of history'. Both require
greater enphasis. Hstory offers an inportant vehicle for in-depth,
substantial witing. Mre could be achieved in this aspect.

6. 6 GEOGRAPHY

81. The substantial majority of pupils achieve the national
expectation at both key stages. Al nost all pupils are achieving
appropriate levels for their abilities. Pupil know edge is strongest
about the locality of the school. Geographical skills are well

devel oped and can be applied to investigations. Know edge and
under st andi ng of distant places is | ess secure.

82. At Key Stage 1 pupils respond positively to local visits and
stories. Through these they devel op geographical skills, concepts
and knowl edge. The story of 'Rosie's wal k' for exanple introduced
routes and appropriate geographi cal | anguage.

83. At Key Stage 2 pupils react enthusiastically to challengi ng work
on the |local area and localities beyond the United Kingdom MapworKk
skills and photograph interpretation are well devel oped as is the
pupils ability to use atlases with confidence and understanding. In
addition to the local fieldwrk that takes place throughout the
school the older children benefit fromresidential fieldwork which
contributes to their standards achieved. |In both key stages the



quality of learning is invariably sound and soneti nes good.

84. The school is well resourced for atlases, globes, fieldwork
equi pnent and phot ogr aphs.

85. There is s detailed schene of work for geography which highlights
cross curricular Iinks.

86. The Quality of Teaching is never |ess than sound and soneti nes
good.

87.Skills are well planned and systematically taught, however the
application of skills to locality studies is strongest i work on the
locality of the school, other localities are not used in the sane
way .

88. Local ity studies require further devel opnent. As yet no
alternative locality has been identified at Key Stage 1. At Key
Stage 2 efforts to link wwth a school beyond the United Ki ngdom have
not proved easy. The school, rightly, is naintaining an effort to
forge such a link

89. I nformati on Technol ogy, which ought to make a major contribution
t o geographical work, is poor and requires urgent attention.

6.7 ART

90. Art is present an area which is being devel oped. The standards of
achi evenent of pupils. A mnority achieve | ess than the national
expectation. Mbst pupils achieve |levels appropriate for their
abilities. Art is nost often used to support other curricul um areas
and is not fully developed to include all aspects of art wthin both
keys stages. These include three dinensional work, the use of
mal | eable materials and work involving the study of the work of
artigtsdand the history of art. Gbservational drawing is of a high
st andar d.

91. The quality of learning is good to sound across the school .
Teachers are often involved with pupils in their tasks, provide

gui dance and show ent husi asm Sone teachers nake |inks between
pupi | s work and that of other artists. The is usually good planning
along w th good managenent and organi sation of resources. Were
teaching is |l ess sound planning is often insufficient and i s not
infornmed by information about individual |earning needs.

93. The curriculumneeds to be fully devel oped wwth a schene of work
whi ch covers all aspects of art within the National Curricul um
progranmes of study. |Its inplenentation should be nonitored to
ensure that there I1s continuity and progression across the key

st ages.

6.8 MJSIC
94. Musi ¢ has been an area of high priority with a high funding

allocation during the |ast two years. Overall the standards of
achi evenent of the pupils are at the national expectation with sone



pupi | s achi eving beyond it. Mst pupils achieve at |evels
appropriate to their ability and sone pupils achieve at higher

| evels. H gh standards are achieved it he skills involved in rhythm
and pitch, listening skills, performance and conposition using voices
and 1 nstrunments and sone pupils are able to recognise and use
notation. Were pupils do not achieve levels appropriate to their
ability levels they often | ack the opportunities to devel op and
enrich their nusical experience.

95. The quality of |learning varies across the key stages. In Key
Stage 1 it is consistently good whereas at Key STAGE 2 The nusica
experience of sone pupils, both wthin | essons and in other
activities, pronotes good |learning but for others their experience is
nore restricted. The tine allocated to nusic is sufficient but not
enough to extend pupils' full learning potential. Pupils who partake
in extra-curricular activities and experience nusical activities sin
connection with other subjects, e.g. science, enjoy an enhanced

qual ity of |earning.

96. The quality of teaching varies for good to sound but sone
shortcom ngs exist, particularly in the quality of the planning, the
| evel of challenge presentee to pupils and the matching of activities
to pupils individual needs. The policy is in line with National
Curriculumattai nment targets but is not fully inplenented throughout
t he school and does not provide teachers with enough detail and
information. Resources support the teaching very well. | nvestnent
has been made in buying a variety of instrunments including sone used
to allow pupils to take advantage of instrunental teaching.

97. Standards and quality in nusic are good overall and the resources
so far have proved to be value for noney. The policy and the schene
of work need to be devel oped further by staff to include gui dance for
the non-specialist and nore detailed recording systemto provide

evi dence of individual pupil's performance. Expertise wthin the
school should be used for the benefit of both the staff and the
pupils. Al pupils should have opportunities to extend their nusical
experience by making links with other curriculumareas and in

organi sed activities which enrich individual devel opnent.

6.9 PHYSI CAL EDUCATI ON

98. At both key stages the substantial majority of pupils achieve the
nati onal expectation and are achi eving appropriate levels for their
abilities. On occasions higher standards are achieved. At both key
stages pupils are able to plan, performand eval uate gymastic
activities. They performw th inmagination and due regard to safety.
At Key Stage 2 standards in sw nm ng are good.

99. The quality of learning in both key stages is always sound and
sonetimes good. Pupils respond with enthusiasmto the opportunities
presented and can take responsibility for the organi sation of

equi pnent. They are famliar wth the adhere to established routines
in both gymmastics and in swnmng. Al pupils are appropriately
dressed for the activity.



100. The quality of teaching at Key Stage 1 is good and is sound at
Key Stage 2, although the full range of activities specified in the
Nati onal Curriculumwas not observed. Ganes | essons were not

i nspected. The school nakes use of a local sports hall to devel op
these activities at Key Stage 2. There is no programe for the
teaching of dance. Extra curricular activities during the year
include a variety of ganes activities. Soccer for boys and girls
took place during the period of inspection.

101. The teachi ng of physical education is limted. Full use if nade
of the small school hall for Key Stage 1 pupils. The use of the
col l ege sports hall overcones a difficulty for Key Stage 2 pupils but
a programme of physical education activities wth single age groups
is being tried int he school hall. Small ganes equipnent is
insufficient. Additional |large nmats are al so required.

102. There is a policy for physical education but this needs to be
devel oped to ensure planned coverage of all National Curriculum
physi cal education activities at both key stages. Assessnent of
pupils' work is carried out but records vary in quality and are not
al ways focused on the different elenents of the subject.

7.0 FACTORS CONTRI BUTI NG TOT THE FI NDI NGS
7.1 QUALITY OF TEACH NG

103. The quality of teaching is usually sound and often good. In nore
than 9 out of 10 lessons the quality of teaching was at |east sound.
D fferences exi st between key stages. In Key Stage 1 all teaching
observed was sound or better. Mre than half of these |essons had
good features. In Key Stage 2 approximately 9 out of 10 | essons were
at | east sound. Appropriately 1 1n 10 |lessons at Key Stage 2 had
shortcomngs in inportant areas.

104.In Key Stage 1 the consistency of the quality of teaching is a
contributory factor to the overall standards of achievenent. Key
features include clear exposition by the teacher, higher expectations
of pupils, clear open-ended questioning, challenging activities,

pral se and recognition of achievenent, clear ains for |esson, pace,
and appropriate support and gui dance to i nprove pupil achi evenent.

105.In Key Stage 2 the quality of teaching is nore variable than in
Key Stage 1. (Good teaching mrrored the qualities of teaching at Key
Stage 1. In the mnority of |lessons with shortcomngs the foll ow ng
features were evident:- a lack of differentiation in |earning
activity, slow |l esson pace, aspects of planning. These features have
a clear effect on the quality of pupils' learning in Key Stage 2.
There is a need for the school to focus on these differences and to
build on the strengths identifiable in both key stages.

106.In both key stages teaching staff displayed appropriate know edge
and understanding in the range of subjects taught. Teacher planning
is variable in content and depth. The best planning identifies clear



| earni ng objectives for the range of pupils and includes the

organi sation for |earning, assessnent procedures, resources needed,
and the role of support staff/helpers. There is a need to consider
| ong and short term planni ng procedures.

107. There is currently no whol e school policy on marking. There are
i nconsi stencies in marking across cl asses and key stages. Sone
mar ki ng occurs wth the pupil and the inpact is 1 mediate, in other
situations pupils ignore comments in their books, including praise.
"Marking' is i1dentified in the School Devel opnent Plan as an area
requiring attention.

7.2 ASSESSMENT, RECCRDI NG AND REPOCRTI NG

108. The school conplies with the statutory requirenents relating to
assessnent, recording and reporting. There is a policy based on
sound principles. Teachers assess and record pupils' work using tick
lists of National Curriculumcriteria. Narrative comments on pupi
progress and attitudes are recorded on individual pupil profiles.
Sone comments are of good quality but many are insufficiently focused
to provide a conprehensive picture of individual pupil achievenents.
Consistently in the frequency in which teachers record comments has
yet to be achi eved.

109. Teachers assessnents are not always used to pronote higher
standards. In both key stages the collection and retention of

evi dence is done by neans of an individual pupil progress book and at
Key Stage 1 a Record of Achievenent folder 1s also used. This Record
of Achi evenent fol der contains evidence of pupils' out of school

achi evenents and it is the school's intention to introduce this

fol der progressively at Key Stage 2. This should be done as soon as
possi bl e.

110. A school portfolio of work in the core subjects is being produced
for noderation purposes. This has the potential to be the focus for
devel opi ng consistency in assessnent, recording and reporting across
bot h key st ages.

111. The school's arrangenents for reporting to parents neet |egal
requirenments. Parents' neetings to discuss pupil progress are held
twice yearly and are well attended. The school keeps records
relating to pupils with special educational needs. Assessnents and
reports fromthe outside support teachers shoul d suppl enent those
kept by the school.

7.3 QUALITY AND RANGE OF THE CURRI CULUM

112. The school provides a curriculumthat is broadly based and
includes all the subjects of the National Curriculumand R E. The
curriculumis planned through a two yearly cycle of topics that
reflects a scientific, historical and geographi cal bal ance.

Mat hematics and English are al so taught as separate subjects.
Currently technol ogy, science, PE and art require further devel opnent
to offer broad and bal anced | earni ng experience for pupils. The
creative, aesthetic and cultural dinensions of |earning are



soneti nes under devel oped, particularly creative work and drama in
English are al so taught as broad and bal anced | earni ng experience for
pupils. The creative, aesthetic and cultural dinensions of |earning
are sonetinmes under devel oped, particularly creative work and drana
in English and dance in PE. Qpportunities to find out about the
traditions and life styles of other cultures are |imted.

113. Afull review of the curriculumhas been initiated. Priorities
have been established wthin the School Devel opnment Plan. There is a
need to consider how far the present topic cycle allows for full
delivery and consolidation of the different subject requirenents
appropriate to the abilities of the pupils.

114. At present there is no whole school or separate key stage
overview of |earning and sone inconsistencies exist in tine

all ocations to subjects within key stages. The school has nade a
start on anal ysing the use of tine.

115. There are weaknesses in both | ong and short term planning.
Currently there is not a consistent whol e school approach to

pl anning. Planning is taking place but is variable in depth, range
and quality. Assessnent is under used to informfuture planning and
to devel op effective | earning opportunities.

116. Pupi | s benefit froma curriculumthat is enhanced through visits
out of school, visitors into school, involvenent in |ocal events such
as the Barrowford show, and visits to |local industries and community
honmes. These opportunities shoul d be naintai ned and devel oped to
offer a breadth of experience and w den understanding for pupils. A
progranme of extra curricular activities including a residenti al

visit for older pupils contributes positively to the range of

| ear ni ng experiences and opportunities.

117. Under fives make a snooth transition fromhone to school and
settle quickly into school life. A well planned pre-school induction
progranme that includes hone visits is in place. The curriculumis
appropriate. Qpportunities for outdoor play for these young pupils
are limted but the school does its best within the resources

avail able to neet the needs of these pupils.

118. The Governing Body is fully informed of curriculumnmatters and
pl ays a supportive role in devel opnents. A curriculumcommttee has
recently been established.

7.3(11) EQUALITY OF OPPORTUNI TY

119. The school information brochure states clearly that each child is
viewed as an individual and all wll be encouraged to reach their
full potential. A school policy is in existence. |If refers to the
cultural, racial, disability and gender aspects of equality. However
the policy nmakes no reference to equality of opportunity in relation
to ability as detailed in the curriculumains. A nonitoring system
is in place for the present policy.

120. M xed groups of pupils work well together, share responsibilities
around school and are able to participate together in nost extra



curricular activities. Grls and boys have equal access to a broad
range of curriculumresources and nmateri al s.

121. Staff are aware of the need to neet the needs of two age groups
in a class and the work planned recogni sed the different curriculum
and devel opnent needs of the groups. However the teaching and

| earni ng opportunities do not always cater appropriately for the nost
able in the class. Tasks set sonetines |ack chall enge and teacher
expectations do not always place sufficient demands on this group of

pupi | s.

122. Thought should be given to reviewing the policy on equality of
opportunity highlighting the ways in which nost able wll be
encouraged to nake the greatest possible progress. The policy should
al so consi der ways of experiences to w den pupils' perceptions of

soci ety and their understanding of faiths and cultures other than
their own, particularly those represented in the |ocal area.

7.4 PROVI SI ON FOR PUPI LS W TH SPECI AL EDUCATI ON NEEDS ( SEN)

123. The school identifies 19 pupils as having special educational
needs. Two pupils have statenents of special educational need. A
satisfactory systemis established for teachers to comuni cate their
concerns about individual pupils to the SEN co-ordinator.

124. Procedures for final assessnent, statenenting and review are
foll owed systematically. Parents are consulted at regular intervals.

125. The co-ordinator is aware of the required role and there is a
policy which takes note of the Code of Practice. The identification
of pupils with special educational needs is done by the use of

i nformal diagnostic procedures involving the co-ordi nator and teacher
assessnents of pupils' work. There is a need to formalise this
identification procedure using appropriate diagnostic materials to
support the judgenents of teachers, to assist the co-ordinator
materials to support the judgenents of teachers, to assist the co-
ordinator in fulfilling her role and to develop this work to neet the
requi rements of the Code of Practice. The role of the co-ordinator
requires review. Present practice will not net the requirenents of

t he Code of Practice.

126. Addi ti onal classroom support is provided at Key Stage 1 and
pupils are withdrawn for short periods at Key Stage 2. Statenented
pupi | s have support as required by their statenents. There is an
appropriate rationale for the depl oynent of support staff.

127. St andards of achi evenent of pupils wth special educational needs
are sound in nost cases. Programes of work are matched to
children's abilities.

128.1n an environnment where rel ationships are good and children are
val ued, learning is sound.

129. Resources for special educational needs are inadequate.
Qpportunities to use information technology in this work are not
bei ng taken.



130. The governors are aware of their legal requirenents in special
educational needs and are seeking to devel op the Code of Practice.
The named governor for this aspect works closely with the school.

7.5 MANAGEMENT AND ADM NI STRATI ON

131. The general ains of the school, as identified in the School

Devel opnent Pl an, are broadly based and appropriate. They reflect a
hi gher priority placed on the needs of all pupils to experience a
broad curriculumin a caring environnent.

132. The great majority of the school's ains are well net through the

day to day work of the school. Plans for future curricul um
devel opnent are sound but the nmechani sns for ensuring that the
outcones are effective are still being devel oped.

133. The governi ng body denonstrates a strong commtnent to he school
and expresses clear support for and confidence in the headteacher and
staff.

134. The managenent of the school is effective. There is a long term
vision of where the school is going. There remains a need for this
vision to be kept under reviewin the |light of budgetary
considerations. There is a need too for the refinenent of systens
designed to facilitate devel opnent, such as the responsibilities and
roles of the curriculumleaders. Curriculumplans would be better

i npl enented if curriculumleaders could nore effectively influence
the work of other teachers.

135. The routine admnistration of the school is efficient. New
conput er systens have been installed and are operated effectively.
The school has invested wisely in office equi prent which have
enhanced the efficiency of the school admnistration. |In doing so
care has been taken to ensure val ue for noney.

136. The school copes admrably with the challenge of availability to
callers. This school copes admrably with that chall enge. Teaching
and non-teaching staff work as a teamto support each other and to
nmeet the needs of pupils.

7.6 RESOURCES AND THEI R MANAGEMENT
7.6(1) TEACH NG AND SUPPORT STAFF

137. The school is well staffed wwth full and part tinme teachers. The
headt eacher does not have a specific class based teaching
responsibility. The non-teaching staff provide appropriate support
to the school. There is non non-teaching assistance for Key Stage 2
classes. Al staff display a high | evel of coomtnent to the school.

138. There are four teaching bases staffed with three fulltine and two
part tinme teachers. The present depl oynent of staff provides sone
support for pupils wth special educational needs. The headteacher
has a teaching responsibility that includes sone nusic teaching and



cover for curriculumactivities, staff absence and in-service
training. Job descriptions are in place for all teaching staff but
not all non-teaching staff currently have job descriptions.

139. All teaching staff have a range of curricul um co-ordi nation
responsibilities. These have recently been re-negoti ated and agreed
inthe light of curriculumstrengths, skills and experience. The
range of responsibilities as a co-ordinator is clearly detailed in

j ob descriptions. However curriculumco-ordinators are currently
havi ng i nsufficient influence on the work of colleagues and on the
quality of |earning and standards of achievenent. There is no
schedul ed non-contact tine for co-ordination to take pl ace.
Qoportunities to see teachers' plans, observe pupils, work al ongside
ot her teachers to nonitor and eval uate | earning and teaching are very
limted. There is a need to consider the role of the co-ordinator
and how staff can effectively carry it out.

140. The prof essional devel opnment of teachers is well nmanaged through
a Staff Devel opnment Co-ordinator. In service activities are |inked
to the School Devel opnent Plan. A systemof appraisal is in place
for teaching staff, sone apprai sals have been conpl eted and ot hers
are currently in hand. Objectives for devel opnent are set as part of
this process. Training needs arising from appraisal are handl ed by
the Staff Devel opnent Co-ordinator. This process is being managed
effectively.

141. A Staff Handbook is being conpiled and when conpl ete shoul d
i nprove the understandi ng of school organisation, routine, and the
wor k of the school .

7.6(11) RESOURCES FOR LEARNI NG

142. Resources provision is satisfactory overall and sufficient to
nmeet the needs of the present curriculumapart fromthe class library
provision, software for |IT, design technol ogy, art, physical
education and resources for pupils wth special educational needs.
There will be a need to nonitor resources carefully as the revi ew of
the curriculumis undertaken.

143. Resource purchase is lined to priorities in the School

Devel opnent Plan. Co-ordinators plan resource purchase carefully in
order to obtain the nost appropriate resources to nmaxi mse pupils'

| earning. Storage of resources is designed to ensure that resources
are easily accessible to pupils and staff. Equipnent is well

mai nt ai ned and pupils denonstrate care when using, collecting and

cl earing away books and equi pnent.

144. Good use is made of | ocal resources to give support and breadth
to pupils' learning. Many visitors fromthe |ocal commnity cone
into school to talk or denonstrate to the children. Visits to |oca
| andrmar ks, field centres and business help to increase the pupils'
understanding of their locality past and present.



7.6(111) ACCOVMMODATI ON

145. Efficient use is nade of the avail abl e accommodati on. The school
is housed in buildings over 150 years old. Many schenes of internal
and external nodernisation and nodification have taken place. The
overall site is cranped and there is very little unused space inside
or outside the school.

146. Accommodat i on is adequate for pupil nunbers, but space for

i ndependent work, group activities and resource storage is limted.
One cl assroom does not have a sink or water supply. Access to sone
teaching areas and resources is via other classroons. The hall is
smal | and barely sufficient for PE activities and is the route to
toilets, sonme cloakroons and visitor access. D sruption to pupils'

| earning and teaching is mnimsed through good use of the avail able
space, well planned routines and the self control and respect shown
by pupils when noving about the school.

147. A single office is shared by the clerk, headteacher and staff.

148. The school is clean and well naintained. The governors, staff,
and pupils accept responsibility for the school environnment. Al
areas of school are enhanced by displays of pupils' work, including
phot ogr aphs. These are variable in quality and quantity. There is
limted use of commercial pictures/photograph artefacts and aesthetic
di spl ay.

7.7 PUPILS WELFARE AND GUI DANCE

149. The school ains to provide a safe, orderly and constructive
environnent. Through its organi sational procedures it is achieving
this. The inplenmentation of the discipline policy has affected
positively the behaviour of the pupils ' both within classes and in

t he pl ayground, naking the school environnent safer. There are

est abl i shed procedures for dealing with illness, accidents and
contacting and informng parents. Witten records are kept
concerning all accidents involving both staff and pupils. Several
menbers of staff have received first-aid training. There is a health
and safety co-ordinator and a school safety commttee.

150. The governors have recently devel oped a health and safety policy
whi ch has not yet been fully inplenented. They have al so set up a
heal th and safety commttee. The governors need to nonitor the

i npl ementation of policy and ensure all staff are aware of its

i nplications.

151. The school has established a very effective induction procedure
for the Reception pupils which enables themto settle into school
feeling secure and ready to learn. There is close co-operation with
parents in this process to ensure that individual needs are net.
Transfer of pupils to high school involves visits, parents' neetings
and transfer of records. The H gh schools and the pupils are
positive about these procedures.



152. The effectiveness of health and sex education within the school
is inconsistent. Health and sex education are intended to be taught
t hr oughout the school w thin science based topics and by response to
pupi | s questions. However planning is not detailed. There iIs sone
good work but continuity and progression through the school are not
evident. The use of visits and visitors to school is discussed and
pl anned in connection with on-going topics. There are no fornal
staff guidelines for the organisation of educational visits. These
shoul d be drawn up.

7.8 LINKS WTH PARENTS, AGENCI ES AND OTHER I NSTI TUTI ONS

153. The school has good links with parents and the community and
keeps parents infornmed by regular newsletters. Parental activity

wi thin school in reading practice is helping to raise pupils
standards of achievenent. There is a high |level of parental

i nvol verrent in school activities. The Friends Association is
successful in raising additional funds and is guided by the

headt eacher on spending priorities. An effective link with parents
at pre-school and Reception enhances the integration of pupils into
school life. The school has strong links with other schools and

mai nstrains accurate records for pupils transfer. There are no
curriculumlinks. Links with the |ocal business comunity have been
devel oped including two projects through the | ocal Education/Business
Partnership Schene. Links wth |ocal business play a significant
role in curriculumcontent planning and delivery. Throughout al
links there is a nai ntenance of a good | evel of supervision and pupi
behavi our.



