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Main Findings of the Inspection

1 G sburn Road Primary School provides pupils with

a sound standard of education, overall. The school
has many strengths but there are also sone
weaknesses. The new headteacher, has successfully

put in place many procedures and systens that are
having a positive inpact on pupilsO attainnment and
qual ity of education.



2 Educati onal standards are satisfactory, wth
pupils attaining at the |evel expected for their age
Iin the majority of Iessons; pupilsO attitudes to
| eani ng bei ng general ly sati sfactory; and,
attendance being above the national aver age.
However, progress throughout the school does vary
consi derabl y. There is good progress nade by
children, under 5, in both the nursery and reception
cl asses. Progress is generally satisfactory at Key
Stage 1; wunsatisfactory at the beginning of Key
Stage 2 and good at the end of Key Stage 2.

3 Children in the Nursery and Reception classes
are prepared very well for entry into Key Stage 1.
Good teaching and a sound structure of well-planned
activities contribute to levels of_ attainnent
| nproving when conpared to the childrenGs attai nnent

on entry to the school. The majority of children
are famliar wth nmany key words and are using
appropriate decoding skills 1in reading; wite

legibly wth, or wthout, the aid of adult
I ntervention; can count up to 20, and recognise
nunbers to 10; by the tine they transfer to Key
Stage 1. The pupils, Under 5, nake good progress
and their attainment is in line with that expected
for their age, with a significant nunber of high
attai ning pupils noving beyond this.

4 At Key Stage 1, pupils rmake satisfactory

progress overall, in English and nmathematics and
good progress in science. A though the progress does
not match that made for the under 5GCs. Cl assroom

observations show that attainnment is at an average
| evel for English, mathematics and science. The
national test results and teacher assessnent for 7
year olds show that pupils achieve above the

nat i onal averages in English, mat hematics and
Sci ence.

5 In the foundation subjects, at the end of Key
Stage 1, attainnent 1is in line wth national
expectations for design and technology, history,
geogr aphy, art, music and physi cal educati on.

Attainment s also at the expected Ilevel for
religious education. Progress is satisfactory for
all these subjects, except design and technol ogy,
wher e |t IS unsati sfactory. For I nf or mati on
technol ogy attainnent is bel ow average and progress



I s unsatisfactory.

6 At Key Stage 2, pupils' attainment and progress
varies considerably between the older and younger

pupi | s. In Years 3 and 4, progr ess IS
unsati sfactory overal | and sonet i nmes very
unsati sfactory. This results in standards falling

bel ow national expectations in these years. However
in Years 5 and 6, there is a remarkable inprovenent.

Progress is good, and sonetines very good,
particularly in poetry and art, and pupils'
attainnment is inproved significantly.

7 By the end of Key Stage 2, cl assroom
observations show that pupils' attainment is in line
with national expectations for English and science
and above average for mathematics. The national
tests for 11 year olds, show that in English,
mat hemati cs and science pupils' attainnent is above
t he nati onal averages.

8 In the foundation subjects, at the end of Key
Stage 2, pupilsO attainnent is in line wth nationa

expectations for design and technology, history,
geography and nusic. Attainnent is also at the
expected level for religious education. For art,
pupi | sO attainnent is above average, but it is bel ow
average for information technology and physical

education. Progress, throughout Key Stage 2, is good
for art; satisfactory for all other subjects, except
i nformation technol ogy and physical education where
It is unsatisfactory.

9 St andar ds i n r eadi ng, are sati sfactory
t hroughout the school. Most pupils read well
show ng accuracy and fluency. From early on, sone

pupils are very conpetent readers and are able to
use a range of strategies to decode unknown words.

H gh attaining pupils predict appropriately although
some do not summarise the books read as well as one

woul d expect. Low attaining pupils wuse only a
limted nunber of strategies, mainly phonics, to
help with their reading devel opnent. At the | ower

end of Key Stage 2, sone |ower attaining pupils, not
on the special educational needs register, do not
read to adults frequently enough.

10 Standards in witing are broadly satisfactory,
but inconsistent, across the school. Sone pupils,



particularly in Year 5 and 6, wite wth expression
and sensitivity. These pupils wite poetry using
enpathy, simle and netaphor. However, in sone
other Key Stage 2 classes pupils do not extend their
witing beyond recording weekly news. At Key Stage 1
and the early years pupils wite effectively as
whole class groups and use good description.
Standards in spelling and handwiting also vary from
good to unsatisfactory. Sonme present work to a high
standard but other pupilsO handwiting is immture
for their age. Different approaches to the
devel opnent of spelling confuses nmany pupils.

11 Standards in speaking and listening are at | east
satisfactory. Mst pupils are confident to speak to
adul t s. They listen well, in nost classes, and
usual | y answer each other with consideration. dder
pupils are able to discuss topical issues to nature
| evel s, for exanple, the destruction of rain-
forests. In sone Key Stage 1 and |ower Key Stage 2
| essons, sone pupils do not listen as attentively as
t hey do el sewhere.

12 Pupils, throughout the school, are conpetent in
dealing wth nunbers to the |evels expected. They
are able to apply their nunbers in other subjects,
al though this does not occur reqgularly in Years 3
and 4. Mst pupils practise their nental agility
frequently.

13 Pupils wth have identified |earning needs nake
good progress. The school has established effective
procedures and systens which lead to these pupils
recei vi ng appropri ate support. | ndi vi dual
educational plans are relevant to each pupilGs
needs, have realistic targets and are reviewed
regul arly. Pupi | s, identified wth Dbehavioural
difficulties, are not effectively catered for. These
pupils are not provided with a consistent approach
and results in their progress being unsatisfactory.

14 PupilsO behaviour is satisfactory overall, and
their response to teachers is generally good. Wiere
| essons are well planned and appropriately targeted,
pupils respond with interest and enthusiasm Wer e
behaviour in lessons is less satisfactory, it is as
a result of the strategies used by teachers not
bei ng appropriate and the work not taking account of
pupils' prior attainment. In sonme Key Stage 1 and



| oner Key Stage 2 |essons, the disruptive influence
of a few has an adverse effect on the ability of
others to listen attentively. Behaviour, around the
school, is good overall. Many ol der pupils respond
with maturity to issues of personal devel opnent as
Is evidenced in their witing about special people
and the environnent.

15 Levels of attendance are above average. Pupi | s
are punctual and | essons start pronptly.

16 The quality of education is satisfactory
overall. The school does have strengths in this
area. However, the inconsistent approach to pupils'
| earni ng adversely affects the overall provision.

17 The quality of teaching is satisfactory in nost
| essons, but varies from outstanding to poor. In
the Nursery, Reception and Years 5 and 6 teaching is
consistently better than satisfactory and often good
or very good. In Years 3 and 4, the teaching is
often unsati sfactory and soneti nes poor.

18 Teaching, for pupils Under 5, is a strength with
appropriate activities being organi sed, which neets
the differing needs of individual pupils. Teachers’
preparation is good with good quality resources used
Iin different areas of |earning. Good assessnent
procedures are in place which are used effectively
to inform future planning. Staff have a good
understanding of the needs of Under 5 s and set
appropriate tasks which are stinulating and generate
ent husiasmin pupils.

19 At Key Stage 1, although the teaching 1is
satisfactory overall, there is sonme unsatisfactory
t eachi ng evi dent. However, there is also sone good
teaching, particularly in some of the Year 2
| essons. Wiere the teaching is at its best, high
attaining pupils are appropriately challenged and a
good range of artefacts are wused to stinmulate
di scussi on and hel p pupi | s have greater
understanding  of the subjects studied. In
unsati sfactory |essons, the activities set are
ei ther undemanding, or are not appropriately taking
account of pupils' prior attainnent. This results
from either low, or wunrealistic, expectations of
sone of the pupils.



20 At Key Stage 2, there is great variation in the
gquality of teaching. 1In Years 5 and 6, the teachers
work effectively together to organise activities
that are generally challenging to all pupils,
| rrespective of prior attai nnment . Good
rel ati onshi ps have been established with the pupils
whi ch encourages them to discuss and debate issues
at a mature |evel. The approach leads to pupils
producing work of good quality, which is well
presented, and has the effect of generating nuch

pride anongst the pupils. This is particularly
evident in the art work and poetry produced in Years
5 and 6. In Years 3 and 4, the teaching is often

unsati sfactory and sonetines poor because sone
teachers wuse ineffective neasures to control the
pupi | s. This results in a few pupils having a
di sruptive influence on the work of the class. Sone
Year 3 and 4 teachers put too rmuch reliance on
undemandi ng wor ksheets which require pupils to spend
a di sproportionate anmount of tinme colouring-in.

21 The quality of education provided for the pupils
has been adversely affected by |ong-term absence of
key nmenbers of staff. The school has, not yet, put
in place effective procedures to support tenporary
teachers, and consequently, pupilsO progression and
continuity is badly affected by such absences.

22 The school is successful in neeting the National
Curriculum requirenents, except for information
technol ogy, where sone aspects of the subject are
not taught. The curriculum is broad and bal anced,
and in nost cases, appropriate. The curriculum for
pupils Under 5, is very well organised and the
planning is good, so as to neet children's needs in
the appropriate areas of | earning. At Key Stage 1
and Key Stage 2 there is insufficient detail in |ong
term planning, which, together wth a lack of
schenes of work for nost subjects, which are in the
process of developing, nakes it difficult to achieve
the level of progression and continuity expected in
pupi | s' | earning.

23 There is a lack of consistency across the key
stages, and wthin the key stages, in teachersO
pl anni ng. Programmes of Study are not always
securely enbedded within the planning for sone of
the foundation subjects, especially geography.

Short term planning sonetines |acks sufficient



detail and Ilearning objectives are not always
clearly identified.

24 There are very effective assessnent systens in
place for the Under 5's and for identifying pupils
with speci al educat i onal needs. Assessnent
arrangenents in Key Stage 1 and 2 are not as
effective with nmuch of it being at an infornal
| evel . This results in assessnent not always
I nform ng future planning.

25 Lower attaining pupils, not identified on the
special needs register, are insufficiently provided
for in many classes. There is a lack of detailed
planning to nmeet their needs and limted teaching
strategi es enpl oyed to support them

26 Pupils are well supervised at breaktines and
| unchti nes. Wl fare assistants have had recent
training and are clear about procedures in the event
of a fire or accident.

27 There are effective systens and procedures in
place to involve parents in the education of their
children. This is a particular strength in the
nursery and reception classes. The school has an
effective reading scheme for encouraging a dial ogue
between the school and parents. The Parent Teacher
Association is very active and provides the schoo

wth extra funding. The annual reports to parents,
about their childGs progress, does not neet
statutory requirenments because there is no separate
comment on all the foundation subjects.

28 Cul tural devel opnent in the school Is a
strengt h. The wuse of other cultures in art,
hi story, geography and nusic is particularly
successful in enriching the lives of pupils. The

school presents Christian faiths in an appropriate
manner and good use is nmade of a range of artefacts
to help in this respect.

29 Spiritual devel opnent Is satisfactory. The
school neets its statutory requirenents by ensuring
that pupils have a daily act of collective worshinp,
which is mainly Christian in character. Good use is
made of visitors to help pupils develop a wder
understanding of different Christian faiths.



30 Social and noral devel opnent are satisfactory.
The headt eacher and infant deputy headteacher take a
promnent role in enphasising noral principles.
Pupils, from the Nursery onwards, are provided with
some opportunities to take responsibility and in the
mai n, know right from w ong. Pupi | s are encouraged
to give careful consideration to their i1imedi ate
environment as well as discussing areas relating to
wi der aspects of conservation, including Third Wrld
i ssues.

31 The school and its resources are nmanaged
efficiently. The school has high salary costs which
limts the anount of noney available for |[|earning
resources. Most experienced staff have now taken on
additional responsibilities which i1s comensurate
with their salaries. However, for sone, this is a
recent initiative and the inpact of their new role
I's only beginning to be effective.

32 The new headteacher provides strong | eadership
and gives the school clear educational direction.
She has been able to restore staff norale foll ow ng
a period of uncertainty within the school. She has
put in place effective procedures and systens which
are beginning to have a positive inpact upon the
wor k of the school. Her initial audit of provision
has recognised that there is nmuch to do but she has
put in place effective plans to ensure that all
Issues are being dealt wth. She is very ably
supported by the infant deputy headteacher who has
had a positive inpact on the curriculum for under
5CGs and is beginning to have the sanme inpact on the
Key Stage 1 curricul um

33 The School Developnent Plan, drawn up as an
result of the headteacherGs audit, is an appropriate
docunent which outlines the way the school intends
to inprove in several areas, including curriculum
finance and school environnent. This interim
docunent has been effective in setting a precedent
that enables staff and governors to deal with these
i ssues.

34 The governors take an active interest in the
running of the school and are frequent visitors or

hel pers in classroons. They have established
appropriate conmttees, each having clear terns of
r ef er ence. They neet reqularly and provide the

10



school with effective support.

35 Many subjects have only recently been all ocated
co-ordi nators. The rol es and responsibilities
undertaken by the co-ordinators vary greatly. Many
are beginning to have a positive influence on the

provision for their subject, for exanple in,
English, science and history. However, sone have,
not vyet, enbraced the role fully. Few are

appropriately experienced, at present, to take on a
wi der nonitoring role.

36 Financi al control in the school IS  now
satisfactory. The new headteacher and the governorsO
finance conmttee have worked hard to put in place
appropriate procedures to enable them to have an
overview of spending trends. The governors are now
in a position to consider putting 1in place
appropriate procedures to check on how effective
their spending decisions have been. Wen taking
account of the relatively low incone received per
pupi | and judged against the average attainnent of
pupils the school provides satisfactory value for
noney.

Key Issues for Action after the Inspection

37 The school has recently gone through a period of
change and staff norale has been badly affected.
However, the new headteacher has provided the school
with clear direction and staff are positive about
the future. The new procedures and systens already
put in place by the new headteacher are beginning to

make a positive inpact on the work of the school. In
order to support this work and inprove the quality
of educati on, in parti cul ar, the governors,

headt eacher and staff now need to:

ensure that the National Curriculum requirenents,
for information technology, are fully in place by

checking that all the aspects outlined in the
Programme of Study are being taught and by
| mproving the resource level so that pupils,

particularly at Key Stage 2, have greater access
to conputers;

11



ensure that future annual reports to parents,
about the childrenGs progress, fully conply wth
statutory requirenents by comrenting separately on
each of the foundation subjects and, as fromthis
year, help parents know what their child needs to
do next;

I nprove the quality of teaching at Key Stage 1 and
the lower end of Key Stage 2, by: ensuring that
teachers are nore effective in class control;
dissemnating the good practice that already
exists in the school; extending the range of

t eachi ng net hods used, particularly wth | ower
attaining pupils; by nonitoring the provision
regularly and provide appropriate support to help
teachers be nore effective; provide appropriate
support for tenporary teachers;

devel op schenes of work for, initially, the three
core subjects of English, mathematics and science,
SO as to ensure greater consi stency and
progressi on across the school;

I nprove the quality of planning by ensuring that:

there is nore detail in long term planning;

| earning objectives are clearly identified in
short-term plans; the Programmes of Study are
securely enbedded in teacherGs planning for
f oundat i on subj ects;

| nprove the assessnent arrangenents in the school
so that pupilsO prior attainment is taken into
consi deration when planning future work;

review the behaviour policy so that it is nore
consistently applied throughout the school,
putting particular enphasis on the managenent of
the few pupils who are likely to disrupt the work
of ot hers;

develop the role of subject co-ordinators by
providing appropriate opportunities for them to
I nprove their skill level and by putting greater
enphasis on their role to devel op schenes of work
and to provide support for coll eagues.

12



Introduction

Characteristics of the school

38 G sburn Road Primary school is situated in the
town of Barnoldsw ck and has 385 pupils on roll in
the main school wth another 52, attending the
nursery, on a part-tinme basis.

39 There are thirteen classes in the main school
and an additional class for the nursery, which is
situated across the road from the main building.
Cl asses are organised into National Curriculum year
groups and the school is a two formentry except for
Years 5 and 6 which are organised into three
vertically grouped cl asses.

40 There are four pupils wth statenents for
speci al educational needs and approxinately 15% of
pupils at sone stage of the Code of Practice
register. No pupils have been excluded, either
permanently or tenporarily, in the recent past.

41 The school Is situated in the town of
Bar nol dswick which is to the north of Colne and
Burnley. There are five primary schools in the town
and each is wthin reasonable wal king distance of
each other. The town serves the needs of a m xed
community and this is reflected by the nost recent
statistics which indicate that the socio-economc
circunstances of the population in the i1imedi ate
vicinity of the school 1is slightly |ower than
nati onal averages.

42 The headteacher is in only her second term at
t he school. The school has undergone nmany changes in
the recent past. The headteacher ains to restore
stability, I nprove the financial pl anning and
| nprove the | evels of resourcing.
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Key Indicators

Attainment at Key Stage 1

Nunber of registered pupils in final year of
Key Stage 1 for latest reporting year:
Year Boys GTTrs [ TOTAL
1996 24 26 50
Nat I onal Test/ Task Readi ng Witing Mat henmati cs
Curriculum Resul ts
Nunber of Boys 21 19 24
pupils at NC Grls 24 24 25
Level 2 or above Tot al 45 43 49
Percentage at NC School 90% 86% 98%
Level 2 or above Nat i onal 78% 79% 82%
Teacher Assessnent s Engli sh Mat henmati cs Sci ence
Nunber of Boys 19 24 24
pupils at NC Grls 24 25 25
Level 2 or above Tot al 43 49 49
Percentage at NC School 86% 98% 98%
Level 2 or above Nat i onal 79% 82% 84%
Nunber of registered pupils in final year of
Key Stage 1 for previous reporting year:
Year Boys GTTrs [ TOTAL
1995 27 37 64
Nat i onal Test/ Task Readi ng Witing Mat henati cs
Curriculum Resul ts
Nunber of Boys 23 22 25
pupils at NC Grls 33 34 33
Level 2 or above Tot al 56 56 58
Percentage at NC School 88% 88% 91%
Level 2 or above Nat i onal 78% 80% 79%
Teacher Assessnent s Engli sh Mat henmati cs Sci ence
Nunber of Boys 24 24 25
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pupils at NC Grls 34 32 36
Level 2 or above Tot al 58 56 61
Percentage at NC School 91% 88% 95%
Level 2 or above Nat i onal 80% 79% 84%
Attainment at Key Stage 2
Nunber of registered pupils in final year of
Key Stage 2 Tor latest reporting year:

Year Boys GTTrs [ TOTAL
1996 36 28 64
Nat i onal Test/ Task English Vat hemati cs Sci ence
Curriculum Resul ts
Nunber of Boys 18 16 18

pupils at NC Grls 23 17 18
Level 4 or above Tot al 41 33 36
Percentage at NC School 64% 52% 56%
Level 4 or above Nat i onal 58% 54% 62%

Teacher Assessnent s Engli sh Mat henmati cs Sci ence
Nunber of Boys 20 16 21

pupils at NC Grls 24 18 21
Level 4 or above Tot al 44 34 42
Percentage at NC School 69% 53% 66%
Level 4 or above Nat i onal 60% 60% 65%
Nunber of registered pupils in final year of
Key Stage 2 for previous reporting year:

Year Boys GTTrs [ TOTAL

1995 28 38 64

Nat i onal Test/ Task English Vat hemati cs Sci ence
Curriculum Resul ts
Nunber of Boys 15 15 17

pupils at NC Grls 26 22 21
Level 4 or above Tot al 41 37 38

Percentage at NC School 64% 58% 59%

Level 4 or above Nat i onal 48% 44% 70%
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Teacher Assessnent s Engli sh Mat henati cs Sci ence
Nunber of Boys 17 24 22
pupils at NC Grls 27 18 18
Level 4 or above Tot al 44 42 40
Percentage at NC School 69% 66% 63%
Level 4 or above Nat i onal 56% 54% 64%
Attendance

Percent age of half daxs (sessions) m ssed
t hrough absence for the |atest reporting year:

%
Aut hori1 sed School 4. 24Y%
Absence Nat1onal Conparative data 5. 38%
Unaut hor1 sed School 0. 02%
Absence Nat1onal Conparative data 0.52%
Exclusions

Nurmber of exclusions of pupils (of statutory school age)
during the reporting year:

16



Numoer

Firxed period

NI L

Fermanent

NI L

Quality of Teaching

Per cent age Nunber of teaching observed which is:

%

satisfactory

Very good or better 10.3
Satisfactory of 74. 1
better

Less t han 25.9

Educational Standards Achieved

Attainment & Progress

43 Pupils in the Nursery and Reception make good

progress. They receive a good start

to school

life

17



and are well prepared for entry to Key Stage 1.
Standards of attainment are in line wth those
expected for their age and many high attaining
pupi | s nove beyond this.

44 Levels of attainnent for pupils under five have

i nproved significantly when conpared with their
attai nment when they start school. By the tine they
nove to Key Stage 1 the nmpjority of children are
able to denonstrate good early reading skills. Many
are able to recognise a range of key words and use
decoding skills appropriately when reading. They are
able to wite Ilegibly, mny wthout help from
adults. Most can wite their nanmes and many are able
to wite words which they recognise from their
readi ng books. Most are able to count to 20 and nmany
are able to recognise all nunbers to 10.

45 The pupils in the Nursery and Reception nake
good progress across the range of experiences
appropriate for wunder-fives. They respond well to
the good teaching and to the structure of well-
pl anned activities provided for them

46 At Key Stage 1, the good progress evident for
under fives is not nmaintained, although there is
satisfactory progress overall, in the core subjects
of English and nmathematics, and good progress, in
science. The inspection evidence indicates that
attainment in these three subjects is average. The
national test results and teacher assessnents for 7
year olds indicate that nore pupils than average
attain the expected level wth the nunber noving
beyond this |evel being about the sanme as nationa
averages for all three subjects.

47 In the foundation subjects, attainnent at the
end of Key Stage 1 is in line wth national
expectations in design and technology, history,
geography, art, nmusic, and physical education as
wel | as for religious education. Progress is
satisfactory throughout Key Stage 1 for all of these
subj ects, except design and technol ogy, where it is
unsatisfactory. Attainnment at the end of the Kkey
stage is below average in information technology
Wi th progress being unsatisfactory.

48 At the end of Key Stage 2, pupilsO attainnment is
above average in nmathematics, and in line wth

18



nati onal expectations in English and science. The
national test results for 11 year olds indicate that
for English and mat hematics nore pupils achieved the
expected level than in other schools nationally, but
the nunber of pupils who achieved beyond the
expected level was not significantly different to
the national average. In science, the national test
results indicate that the nunber of pupils achieving
the expected |evel was about in line with nationa
aver ages and that t he 1996 results showed
significant inprovenents conpared wth the previous
year. Thr oughout Key St age 2, pupils make
satisfactory progress in these three core subjects.

49 In the foundation subjects, pupilsO attainnent,
at the end of Key Stage 2, is in line with national
expectations in design and technology, history,
geography and nmusic and also for religious
education. Progress, throughout Key Stage 2, is
satisfactory for all these subjects. However, in
art, pupilsO attainnment is above average at the end
of Key Stage 2 and they nmake good progress
t hroughout the key stage. In information technol ogy
and physical education, pupilsO attainnent is bel ow
average and their progress is unsatisfactory.

50 Standards in reading are satisfactory throughout
the school. Mbst pupils read well for their age and
are able to read wth accuracy and fluency. Very
young pupils quickly becone conpetent in reading and
use appropriate strategies to help them deal wth
unknown words. The high attaining older readers are
able to predict and tal k about favourite authors and
plots but sonetinmes do not summarise as well as one
woul d expect. Sone |low attaining pupils, at the
| oner end of Key Stage 2, do not read to adults as
frequently as they shoul d.

51 Standards in witing are broadly satisfactory
although there is greater variation in these
standards. dder pupils wite wth sensitivity and
expression. The high attaining Year 5 and 6 pupils
effectively use a range of skills to help them
descri be events and to wite poetry. Children in the
reception are able to wite with understanding for
di fferent purposes using key words for assistance.
Many work together to <create class books on
different thenmes studied. At Key Stage 1, nany are
able to wite legibly wth accurate spellings.
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However, this is not consistent with nmany not naking
t he expected progress in their witing.

52 Standards in speaking and |istening are at | east
satisfactory. Most pupils listen well in classes and
usual ly answer with consideration. O der pupils are
able to discuss topical issues with nmaturity and are
able to develop their thoughts into witing. There
are sone exanples, in the |lower end of Key Stage 2,
where pupils do not listen as attentively as they
m ght .

53 Standards in nuneracy are satisfactory. Pupils,
t hroughout the school, are conpetent in dealing wth
nunbers to the expected level. They are able to
apply their nunbers to practical situations and use
nuneracy in other subjects. Mst pupils regularly
practise their nmental agility.

54 Pupils wth special education needs nake
satisfactory progress wth many, identified as
having |earning needs, mnaking good progress. There
are well established procedures and systens in place
which lead to these pupils receiving appropriate
support. Realistic targets are set for these pupils
and they are able to feel secure about the progress
they make. Pupils identified wth behavi our problens
are not as well provided for. This is due to the
| ack of consistency in the way they are dealt wth
In some classes which leads to their progress being
unsati sfactory.

55 The progress made by low attaining pupils, who
are not on the special needs register, is sonetines
unsati sfactory. These pupilsO needs are not well

identified in sone classes, especially in the |ower
end of Key Stage 2.

Attitudes, behaviour and personal development

56 In the majority of |essons, pupils’ attitudes to
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| earning are satisfactory or better, and this
contributes positively to their attainnment and
pr ogr ess.

57 In the Early Years, pupils are secure in their
relationships with staff and join in wth great
enthusiasm and interest in the activities provided.

Behaviour is good and much enphasis is placed on
per sonal devel opnment and devel opi ng self confidence.
This contributes to the good personal and social
devel oprent of children, aged under five.

58 This positive |evel of response is naintained,
in the main in both Key Stage 1 and Key Stage 2. In
the relatively nobile situation of the ‘science
circus’ pupils cope well with the range of
activities and are developing self discipline as
they work in groups co-operatively and nove from one
activity to another sensibly. In general, they
enjoy their learning, listen attentively to the
teacher and follow instructions well.

50 At the end of Key Stage 2, a degree of
| ndependence is being devel oped. Pupils respond in
a friendly mnner to adults and have good
rel ationships wth, and respect for, their class
teachers and work co-operatively together. They
approach their work industriously and take care in
Its presentation.

60 On occasions, where pupils response is less
satisfactory, tasks are often not well matched to
prior know edge, learning objectives are not clear
In lessons and tasks are repetitive and demand
little ‘real’ effort from pupils. Sone of the
phot ocopi ed worksheets do |ittle other than occupy
pupils which is when several nove off task in sone
| essons and behavi our deteriorates.

61 For a nunber of pupils on the special needs
regi ster, who have behaviour difficulties, this area
Is not being consistently addressed because of a
| ack of well targeted behaviour nmanagenent plans.

Overall, the response from special needs pupils with
| earning difficulties is good. They try hard with
their work and nost concentrate on the task in hand.
They enjoy the attention and support received in
the small w thdrawal groups. Behavi our, around the
school, is wusually satisfactory both wthin the
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building and on the playground. Pupils play
sensibly together and show respect for one another.
The school has recently produced a behaviour
managenment policy but this is not yet being
I npl enented consistently by all the staff.

62 dder pupils respond well to issues relating to
their personal developnent. An exanple of them
considering the life styles of different people in
past societies shows them beginning to consider and
understand the way of life of other people. Pupils in
Year 5 and 6 are beginning to becone aware of noral
| ssues through discussion about the ethics of
returning the stolen treasures of Benin.

Attendance

63 Attendance is good. Parents are very supportive
of attendance and attendance figures are above the
nati onal average with |levels of unauthorised absence
bel ow national averages. Thr oughout the school the
majority of lessons start on tinme and registers are
conpl eted according to | egal requirenents.
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Quality of Education Provided

Teaching

64 The quality of teaching is satisfactory overall,
but varies from outstanding to poor. In the
Nursery, Reception and Years 5 and 6 teaching is
consistently better than satisfactory and often good
or very good. In Years 3 and 4, the teaching is
often unsati sfactory and soneti mes poor.

65 Teaching, for pupils Under 5, is a strength with
appropriate activities being organised, which neet
the differing needs of individual pupils. Teachers'
preparation is good with good quality resources used
to ensure that pupils are provided with the ful
range of experiences anticipated for their age. The
assessnent procedures are very conprehensive and are
used effectively to inform future planning. St af f
have a good understanding of the needs of Under 5's
and set appropriate tasks which are stimulating and
generate enthusiasmin pupils.

66 At Key Stage 1, although the teaching 1is
satisfactory overall ,there is a significant anount
of good and unsatisfactory teaching. Good teaching
Is particularly evident in sone of the Year 2
| essons. Wiere the teaching is at its best, high
attaining pupils are appropriately challenged, wth
good use nade of research or problem solving type
activities. A good range of artefacts is used to
stinulate discussion and help pupils have greater
understanding  of the subjects studied. In
unsati sfactory |essons, the activities set are
ei ther undemanding, or are not appropriately taking
account of pupils' prior attainnent. This leads to
either low or wunrealistic expectations of sone of
t he pupils.

67 At Key Stage 2, teaching is satisfactory overal

but there is great variation in the quality of
t eachi ng. In Years 5 and 6, where the is teaching
Is alnost always good and sonetines very good, the
teachers work effectively together to organise
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activities that are generally challenging_ to all

pupi | s, taking account of all pupi | sO prior
attai nnent . Good rel ati onshi ps have been
established with the pupils which encourages themto
di scuss and debate issues at a mature |evel. The

approach leads to pupils producing work of good
quality, which is well presented, and has the effect
of generating nmuch pride anongst the pupils. Thi s
Is particularly evident in the art work and poetry
produced in Years 5 and 6. In Years 3 and 4, the
t eachi ng S sonet i nes sati sfactory, of ten
unsati sfactory and sonetines poor because sone
teachers wuse ineffective neasures to control the

pupi | s. This results in a few pupils having a
di sruptive influence on the work of the rest of the
cl ass. Many Year 3 and 4 teachers put too nuch

reliance on undemanding worksheets which require
pupils to spend a disproportionate anount of tine
colouring-in or copying out.

68 Teachers, in the Early Years, are very secure
about the areas of learning that young pupils shoul d
experience and their planning is very good
reflecting the _range of activities needed to
stinulate pupilsO learning. The quality of planning
Is also good in the upper end of Key Stage 2. This
results in teachers being clear about their [|earning
objectives and being able to plan interesting and
stinmulating tasks which engage_ the pupils. There is
I nsecurity in sone teachersO know edge of sone
subjects, notably information technology, physical
educati on and nusi c.

69 The teaching of pupils wth special educational
needs is well targeted during snall wthdrawal
groups which take place twce a week. Teaching, for
these pupils, in other lessons is nore variable. In
sone |essons, there is a good |evel of support for
pupils but in others they are nerely asked to
conplete the sanme tasks as other pupils. Those
pupils who are |ow attainers but not on the specia
needs register are not supported appropriately in
sone classes. This includes the |ack of opportunity
provided for sone pupils to read regularly to
adul ts.

70 Teachers generally respond positively to pupilsO

work with encouraging remarks being very prom nent
In exercise books. This could be inproved even
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further by setting targets for pupils. = The |ack of
a marking policy limts teachersO day-to-day
assessnent opportunities which would enable themto

identify what pupils need to do to inprove their
work and to nake good progress.

71 Pupils are set appropriate homework with reading
systens in place which encourage parents to take an
active role in helping their children. dder pupils
carry out individual research at hone and pupils are

often asked to find out specific information about
areas that they are studying.

Curriculum and Assessment

72 The curriculum 1in the Early Years is based on
the relevant areas of learning. It is broad and
bal anced and offers children a good foundation for
work in the National Curriculum Al the children,
i ncluding those with special educational needs, have
equal access to the curriculum The team approach to
planning is good and staff nake good use of
assessnent to inform future planning. Activities
are wel | pl anned, structured and devel oped
appropriately with effective adult intervention. The
Nursery has developed good liaison with the four
ot her receiving schools and pr epar es all pupils
well for transfer to Reception. The managenent and
organisation of the Early Years is a strength in the
school .

73 At Key Stages 1 and 2, the staff has worked
hard to provide a curriculum that is broad and
bal anced and reflects the school’s stated ains. The
school has calculated subject timngs to ensure a
bal ance  of subj ect cover age and these are
appropriately identified on weekly tinetables. There
Is an appropriate enphasis on English, nathenatics
and science with sufficient tinme being allocated to
the other subjects of the National Curriculum The
school wuses an integrated approach to curricul um
delivery based on a series of topics identified in
key stage plans. Curriculum discretionary tinme is
effectively used to support pupils’ personal and
soci al developnent and to raise pupils’ self esteem
t hrough col | ective worshi p and assenbl i es.
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74 The school is neeting statutory requirenments to
teach the subjects of the National Curriculum and
religi ous educat i on, except i n I nf ormati on
technol ogy, where there are insufficient resources
to neet the needs of pupils. Sex Education, Health

and Drug Education are taught through specific
topics of “Health Wek” and “M Body”. The
curricul um effectively pr onot es pupi | s’
intell ectual, physical and personal devel opnent and
pupils are well prepared for the next stages of
educat i on.

75 The curriculum provides equality of access and
opportunity for the majority of pupils to learn and
make progress particularly in the Early Years and in
Years 5 and 6. However, from observation of |essons
|l ow attaining pupils not on the special educational
needs register are not sufficiently provided for,
due to both the lack of detailed curriculum planning
and the absence of successful teaching strategies to
support pupils of differing needs. In the |ower end
of Key Stage 2 there is sone evidence that higher
attaining pupi|ls are not al ways chal | enged
sufficiently. There is an over reliance on the
filling in of worksheets with the higher attaining
pupils being given undemanding worksheets to
conpl et e.

76 Al pupils wth special educational needs have
access to all areas of the curriculum including
those pupils with statenents. Systens are in place
to nmeet the (OCode of PracticeO for special
educational needs. The teaching targets on pupils’
individual learning plans are relevant and are
taught through regular wthdrawal sessions. These
teaching targets focus mainly on the devel opnent of
basic skills. There i1s regular assessnent of these
targets, wth assessnent informng planning of
I ndi vidual education plans. Progress is reported
through regular review neetings where targets are
revi sed and anended.

77 The planning process is an area of devel opnent
within the school. The school has produced key
stage plans which identify thenes to be taught each
half term for each year group. Teachers translate
these thenes into activities. However, many of these
activities aim to increase pupils’ know edge and

26



understanding but insufficient attention is paid to

the devel opnent of skills. This is particularly
evident in the lower part of Key Stage 2. There
are no schemes of work to guide planning and to
ensure continuity and progression wthin year
groups and across key stages. Long-term pl anni ng

needs to be nore detailed to show the coverage of
t he Programmes of Study particularly in the
foundation subjects. Short-termplanning is still at

an early stage of developnent and |acks sufficient
detail to ensure effective day to day teaching and
assessnent . Short- term planning needs to clearly
i dentify teaching objectives, activities matched to
pupi | sO differing needs and nethods of delivery.
Assessnment would then be easily linked to the
t eachi ng obj ecti ves.

78 The collaborative planning of teachers 1is
effective in providing pupils, in parallel classes,
with simlar experiences.

79 The school neets the statutory requirenents for
assessnent at the end of both key stages and
recogni ses the value of teacher assessnent. The
system for ongoing assessnent of pupils is not yet
fully devel oped. There is a need to link planning
wi th assessnent. Teachers need to clearly identify
specific teaching objectives in their planning.
These objectives then need to be assessed to check
pupi | sO learning and to i nformfuture planning.

80 The curriculum is effectively enhanced by a
range of extra curriculum activities in nusic and
physical education. The range is extensive and
provi des opportunities for younger as well as ol der
pupils to be involved. The attendance rates for
these activities are very good.

81 The assessnment and recordi ng of readi ng does not
provide enough information to inprove pupils’
readi ng perfornance.

82 The school is in the process of developing an
appropriate system which records achievenent for
each pupil across the National Curriculum and
personal and soci al devel opnent.

83 The school has identified assessnent and record
keeping as an area of devel opnent and needs to
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establish <closer |links wth teachers’ planning.
Assessnent can then be used nore effectively to
i npl ement  curriculum devel opnent, inform future
planning and therefore inprove the quality of
t eachi ng and | ear ni ng.

PupilsO Spiritual, Moral, Social and Cultural
Development

84 The school nakes satisfactory provision for the
spiritual, noral and social developnent of the
pupils. The cultural provision is a strength of the
school .

85 The daily act of worship always provides
satisfactory, and sonetines very good, opportunities
for the pupils to reflect on their own lives. It is
al so used to celebrate good work and behavi our and
consider aspects of the world at large. Qpportunity
for prayer and reflection also occurs each [|unch
time. Through the curriculum the pupils are able to
conpare other peoplesO Iives, experiences and
beliefs wth their own. They are encouraged to
recogni se the place of religion and different faiths
W thin society.

86 The school generally places a strong enphasis on
noral 1ssues and social behaviour. The headteacher
and a deputy head teacher take a promnent role in
clearly stating noral principles. Teachers generally
encourage courtesy, calmess and nutual self respect
by their own exanple within the school conmunity.
Pupils are encouraged to give careful consideration
of their own environnment, the wder conmmunity and
ot her countries, including the Third Wrl d.

87 There are a limted nunber of opportunities for
the older pupils to take responsibility for helping
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younger pupils. Wen these occur they help the
pupils to relate well to each other. Qher positions
of responsibility, good use of outside speakers,
fund raising for charities and extra-curricular
activities help to support the work done in
classroons to ensure that the pupils develop a
strong sense of right and wong. Pupils with speci al
educational needs are well integrated into the whole
of school life.

88 The school offers a rich environnment relating to
both their owm and different cultures. The displays
and use of artefacts, throughout the school, are
particularly effective. During the inspection, good
di splays were observed of Britain in the 1950's;
specific non-Christian religions; other countries,
including their |anguage; uniforns of people in the
community. Qpportunities are presented to the pupils
to develop an appreciation of their own and other
cultures through assenblies and through the
curriculum particularly in art, nusic, aspects of
geography and history as well as Religion.

Support, Guidance and PupilsO Welfare

89 There are satisfactory procedures in place which
pronote the health, safety and well being of pupils.
The liaison between the Nursery and the Reception
cl asses, and the excellent induction programme for
new pupils nmeans that children in the early years
have very good support. Support for pupils, as they
progress through the school, is provided through the
generally effective relationships between pupils
and staff.

90 Pupils with special educational needs are given
good support both from within the school and from
visiting specialists. Pupils wth sensory and
physi cal needs are well supported within the school

and by visiting speci alists who contribute
effectively to review neetings. Overal |, t he
educational support and gquidance that the school

gives to pupils nmakes a sound contribution to their

achi evenent.

91 There is an ethos in the school which encourages
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good behavi our. The Gsti cker awar dsO and
CcertificatesO which are presented to pupils when
they have behaved well, acknow edges and rewards
good behaviour. There is a behaviour policy docunent
which has recently been adopted, but it 1is not
applied consistently by teachers. There are good
systens in place to nonitor poor behaviour and
record the few incidents of bullying.

92 There is no attendance policy docunent but the
school is effectively pronoting attendance and 1is
wel |l supported in this by the educational social
wor ker who foll ows up unaut hori sed absence.

93 Pupils are well supervised at breaktines and
| unchti nes. Wl fare assistants have had recent
training and are clear about procedures in the event
of a fire or accident. The new arrangenents for wet
| unchti nes, whereby welfare assi stants are
al | ocat ed to classes, iIs enabling welfare
assistants to take on a pastoral role.

94 The school wuses the Local Authority guidelines
for child protection and staff have had training
within the |ast year on child protection issues.

95 There are effective systens to nonitor health
and safety issues which are generally working well.
However , the surface of the Junior playground has
cracked in places and is in a poor state of repair.

96 Health education is pronoted through the science
curriculum and through initiatives such as the
Infant Health Education Wek. Although the school
addresses issues such as bullying and drugs there is
not a structured, progressive approach or nonitoring
to ensure inplenentation. The school has a very
good relationship wth the health visitor and has
established a good relationship with the educati onal
psychol ogi st.

Partnership with Parents and the Community

97 Under the direction of the new headteacher the
school Is working hard to develop a good
relationship with parents and to encourage parents
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to help_in school. As part of this initiative, the
AnfantO door is open from ten mnutes before the
school start tinme and this is giving parents and
teachers a good opportunity to talk informally, and
for parents to see the work in the classroons.

98 The effective use of reading cards in the |ower
part of the school is enabling parents and teachers
to work together to support reading. A nunber of
parents and sone grandparents help in the Early
Years and Key Stage 1 departnents and parents are
I nvolved wth, and support, the after school
dance/drama group. The hone visits for Nursery and
Reception pupils provide the basis for a good
rel ati onship between staff and parents. Parents
whose chil dren have special needs are involved wth,

and kept well inforned of, the work their child is
doi ng.
99 Parents of Nur sery chil dren are gi ven

information to enable them to support reading at
hone and information about the curriculum for
parents of Nursery children is good. The recent
practice in the Infant departnment of attaching the
teachers’ plans to the classroom door, so that they
can be seen by parents and visitors, is an exanple

of the way in which the school is beginning to
i nvolve parents nore appropriately with what is
happening in the classroom The quality of
I nformation I n t he school pr ospect us IS

sati sfactory.

100 Pupil reports focus nainly on attitudes to work
and behaviour and information about progress and
attainment is generally wunsatisfactory. In many
I nstances the foundation subjects are not reported
I ndi vi dual | y.

101 The Parent Teacher Association works very hard
organising many different activities and gives the
school very good financial support.

102 The school &s links with the community are good.
The playground project has not been conpleted but
the school has been effective in attracting
sponsorship at local and national Ievel and the
| nprovenents nade have begun to enhance playtine
provi sion. The school nakes good use of the |ocal
shops and anenities to support the curriculum
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either by visiting them or inviting representatives
to school to talk about their work. Pupils have
participated in a nunber of events in the town which
I nclude Maypole dancing and involvenent in the
Pendl e Festival. Various speakers have been invited
to assenblies. The contribution that the school’s

i nvol vemrent with the conmmunity makes to pupilsO
attai nment and personal devel opnent is good.

The Management and Efficiency of the School

Leadership and Management

103 The school has recently undergone a period of
instability with the changes in headship causing
some |ack of norale anongst sone nenbers of staff.
The new headt eacher has worked hard and successfully
to bring about stability and to raise staff norale.
She provides the school wth clear education
direction. She has put in place effective procedures
and systens which are beginning to have a positive
| npact upon the pupilsO progress and the quality of
educat i on.

104 After her appointnent she initiated an audit of
pr ovi si on whi ch I ncl uded managenent and
organi sation; curriculum finance; prem ses and
communi ty. Her audit has been effective and
i ndicated that there is nuch to do but she has put
in place effective plans to ensure that all issues
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are being dealt wth.

105 She is very ably supported by the infant deputy
headt eacher. She has put in place procedures which
have had a positive inmpact on the curriculum for
under 50s. She is also beginning to have the sane
i npact on the Key Stage 1 curriculum although this
Is still at a relatively early stage of devel opnent.
The overall nmanagenent of Key Stage 2 curriculumis
not as effective although the provision for pupils
in Years 5 and 6 is good.

106 The School Devel opnment Plan, drawn up as an
result of the headteacherGs audit, is an appropriate
docunent which outlines the way the school intends
to inprove in several areas, including curriculum
finance and school environnent. This interim
docunent has been effective in setting a precedent
that enables staff and governors to deal with these
| ssues. The Devel opnent Pl an I dentifies t he
strengt hs and weaknesses in each curriculum area and
recogni ses where there is a need to inprove the
resource allocation. The interim docunent is about
to replaced by a conprehensive Developnent Plan
which outlines priorities, identifies how the school
wi | | neasure its success and has appropriate
financial inplications.

107 Many subjects have only recently been allocated
co-ordi nators. The rol es and responsibilities
undertaken by the co-ordinators vary greatly. Many
are beginning to have a positive influence on the

provision for their subject, for exanple in,
English, science and history. However, sone have,
not vyet, enbraced the role fully. Few are

appropriately experienced, at present, to take on a
wi der nonitoring role.

108 The school is beginning to be effective in
nonitoring the provision for pupils by exam ning
teacher planning and by nonitoring undertaken by the
headt eacher since her appointnent. The headteacher
has sound systens and procedures ready to put in
place to increase this nonitoring so that the school
Is Iin a better position to check on the quality of
education and the standards achi eved by the pupils.

109 The governors take active interest in the
running of the school and are frequent visitors or
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hel pers in classroons. They have established
appropriate commttees wth each having clear terns
of reference. They neet regularly and provide the
school with effective support.

110 The school ethos which had been adversely
affected by the recent changes and the |owering of
staff norale is inproving and the school is working
hard to ensure that pupilsO academ c and pastoral
needs are well catered for. This is evident by the
strength of the relationshi ps between the pupils and
t he nmenbers of staff.

111 The school ains are anbitious and are far
reaching. They put nuch enphasis on ensuring that
all pupils are provided wth opportunities to
achieve their best and recognise that they are all
uni que. The recent changes have gone a long way to
help the school achieve these ains but there is
still sone way to go before they are enbedded in the
school culture. However, they are achievable and the
school is putting in place effective neasures to

hel p. ensure that they are used in an effective way
to give clear direction for future devel opnent.

112 The co-ordinator for special education needs is
a nmenber of the senior nmanagenent team and oversees
the provision for non-statenmented pupils. The system
she has established works effectively and the
processes used for developing individual plans and
reviews works well. The work wth special needs
pupils is well coordinated and systens are in place
to provide support for t hem Less detailed
I nformation has been provided for behavi our

managenment programes and there is not an overall
coor di nat ed and consi stent approach to this area.

Staffing, Accommodation and Learning
Resources

113 Most staff are experienced and qualified to
deliver the National Curriculum but they are not
al ways deployed to ensure they wll be at their nost
ef fecti ve. Sone staff are |lacking specific subject
know edge, notably in information technology and
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religious education. An appraisal system is in

pl ace. In-service 1is linked to the School
Devel opnent Plan and there is a system of support
for newy qualified teachers. Good use is nmde of

parent and governor support within the classroons.

114 CGood exanples of staff working collaboratively
and sharing expertise was seen at both key stages.
However, |iaison between the staff of the two key
stages is sonetines unsatisfactory. Liaison between
Nursery and Key Stage 1 is good. Co-ordinators have
only recently been appointed to sone subjects and
this is a recognised area for devel opnent. Overal |
co-ordination of the curriculumis poor.

115 The school Gs envi r onment IS devel opi ng
significantly with changes to the Infant playground
and the devel opnent of the nature area, including a
pond. The buildings are in a satisfactory state of
repair and decoration and the governors have a
rolling progranme of work, but it is limted by the
constraints of the budget. D splays around the
school are generally inpressive and often include a
celebration of pupi | sO work. Were they are
particularly well presented they encourage pupils to
aspire to produce high quality work. In a few
classroons the displays are at an inappropriate
hei ght for the pupils to access themusefully.

116 Sone classroons |ack a sink. The entrances to
both buildings are unsatisfactory and the Governing
Body have plans to address this. |In particular, the
| ack of privacy around the Key Stage 1 toilets is a
concern.

117 Resources are very variable between poor and
good for National Curriculum subjects. The use of
out si de resour ces, i.e., peopl e, equi prent ,
artefacts and sone visits, is good. The Parent
Teacher Association is very supportive and has
rai sed noney to purchase school equipnent. However,
there are significant weaknesses in the resources
for the Library, mathematics, design and technol ogy,
i nformation technol ogy and geography at Key Stage 2,
which significantly effects pupilsO |earning.
Resources for art are good. Al class teachers are
i nvolved in taking small groups for additional basic
skills work. This is done well on a regular basis
and resourced with appropriate materi al .
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The Efficiency of the School

118 The school Gs budget is nmanaged effectively by
the headteacher, wth the able support of the
finance commttee of the governors. The school, in
the recent past, has wundergone a period when
spending priorities had not been secure. However,
this is an area that the new headteacher prioritised
and, with the effective support of her governors,
has now put in place neasures which ensures that
future decisions regarding spending are carefully
consi dered and noni t or ed.

119 Staff are generally well deployed according to
their expertise and experience. However, the inpact
of long-term absence of sone nenbers of staff is
causing concern, both in terns of the overall
provision for pupils and overall financial planning.
The school did have high salary costs which limted
the anount of noney available for | ear ni ng
resources. Most experienced staff have now taken on
additional responsibilities which i1s comensurate
with their salaries. However, for sone, this is a
recent initiative and the inpact of their new role
I's only beginning to be effective.

120 The school is not well resourced in several
areas, notably information technology. This is, in
part, due to the recent insecurity in spending
decisions and to the high salary costs that the
school carried. The building is costly to maintain
and this contributes to the reduction in available
noney for | earning resources.

121 Fi nanci al control in the school IS now
satisfactory. The new headteacher and the governorsO
finance conmmttee have worked hard to put in place
appropriate procedures to enable them to have an
overview of spending trends. The governors are now
in a position to consider putting 1in place
appropriate procedures to check on how effective
their spending decisions have been. The school has
dealt effectively with the recent financial audit
and have ensured that all the recommendations have
been act ed upon.

36



122 When taking account of the relatively |ow incone
received per pupil and judged against the average
at t ai nnent of upil s t he school provi des
sati sfactory val ue for noney.

Areas of learning for children under five

123 The Nursery, which has 52 pupils attending on a
part tine basis, is popular and over-subscribed. It
has five feeder schools, therefore, nany of the
children who attend the Nursery do not nove on to
the main school. The Nursery is situated across the
road from the main school but still nanages to
retain very good links wth the Reception classes
and they work effectively together to form an Early
Years departnent. The children who attend the
Nursery and Reception have varying attainnent on
entry, this is confirned by the initial assessnents
that are carried out. Not many denonstrate skills
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that are beyond those expected for their age but
many are attaining below the expected |evel when
they start either the Nursery or Reception. However,
by the time pupils formally start Key Stage 1, the
majority are attaining standards that are in line
with their age. This is due to the good progress
that they nmake, both in the Nursery and Reception
cl asses.

124 PupilsO language and Iliteracy developnent is
good. They are able to listen with concentration,
comruni cate with confidence and apply early literacy
skills across the curriculum Attainnent at the end
of the Reception year is in |line with national
expectations. Children listen attentively during
speaking and listening activities. They use |anguage
skilfully, when involved in role play activities and
communi cate confidently with adults and peers. They
have a positive attitude to reading and respond
confidently to reading activities and can use a
range of strategies to decode unknown vocabul ary.
Young pupils are eager to discuss their reading and
can answer questions related to the text. Children
in the Nursery and Reception are able to wite wth
understanding for different purposes with Reception
children using key words to assist them They are
able to wite legibly wth or wthout adult
assistance and can wite collaboratively to create
cl ass books which they enjoy sharing.

125 PupilsO nathenmatical devel opnent Is good.
Assessnment of children, in the Nursery and 1in
Reception, in mathematics shows that they develop a
sound know edge of nunber recognition, counting
skills, mathematical vocabulary and know edge about
shape. The pupils nmake good early progress,
achieving good levels of attainment. In Nursery and
Recepti on t he pupi | s’ response S al ways
satisfactory and often good.

126 Pupil sO know edge and understanding of the world
is satisfactory. The progress they nake in this area
I's good. Children in both the Nursery and
Reception classes have developed good skills in
desi gni ng and naki ng nodel s and have been introduced
to a variety of materials and techni ques. Chi | dren
in the Nursery are able to cut and stick sinple
shapes in paper and thin card. They are able to

create sinple designs wth construction kits and use
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a toy hammer to nail shapes on fibreboard.

Chi l dren in Reception are able to choose and
assenbl e boxes to nmake vehicles and cut circles to
make wheel s. They are able to talk about their

design drawi ngs and make nobdels according to their
desi gns.

127 Children in the Nursery are able to tal k about
their famlies and, with the help of photographs,
conpar e simlarities and di fferences bet ween
t hensel ves as babies and as they are now. Chi |l dren
in Reception are able to talk about events past and
present in their own Ilives and are developing a
sense of chronology through the reading and
di scussion of stories.

128 In the Nursery, pupils are developing a good
awar eness of the world. Last term they conpared
their hone environment with the North and South
Pol es and they know how weather affects the clothes
people wear. They are able to talk about where they
live and show an awareness of the purpose of sone
features of the area, such as the shops. They know
and understand appropriate terns relating to climte
and record the weather each day. In the Reception
cl asses, children are developing a greater awareness
of the community in which they live, considering why
some features are |ocated where they are and how
they coul d be inproved. During inspection this was
denmonstrated in the building of nodel towns, when
children discussed the |ocation of certain features,
providing appropriate reasons for their choices.
They followed this by draw ng plans of their town.

129 PupilsO creative developnent is good. Pupils
within the Nursery and Reception are enthusiastic
during mnusic activities and respond well to the
structure of the lesson. They sing well, are taught
the nanes of percussion instrunents, how to play
them correctly and use themto nmake rhythm They are
able to use paint effectively to create pictures
which record what they have done or when
representing things they have been |ooking at, eg,
fl owners.

130 Pupil sO physical developnent is satisfactory. In
the Nursery children denonstrate good fine notor
skills when cutting out flower patterns and when
gl uing. The outdoor play provides opportunities for
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them to develop their gross notor skills and this
they do by showi ng conpetence with a w de range of
| arge apparatus that has been set out for them 1In
the Reception, during a dance |esson children were
able to denonstrate that they could Ilisten to
I nstructions, were able to work with a partner and
persevere with a task. These pupils noved wth
confi dence showi ng good control and co-ordination.

131 Children, under five, have positive attitudes to
| earning. They are keen to learn and they are able
to work for a sustained period of tine.

Rel ati onshi ps between young pupils and teachers are
good and pupils denonstrate a high |evel of
I ndependence. Behaviour in the Nursery and
Reception class is good.

132 The quality of teaching in both the Nursery and
Reception classes is good. The teachers are well
prepared and provide the correct match of task to
pupi | sO pri or attai nnent . Activities are
stimulating, interesting with inaginative use of
resources and appropriate to the age of the pupils.
Support staff are well deployed and rel ationships
between adults and pupils are good. The quality of
teaching for these pupils is always satisfactory and
often good or very good. It is typified by good
pl anni ng, good organisation and a warm but firm
rel ati onship between staff and chil dren.

133 Planning arrangenents are very good with a deep
coomtnment to liaison ensuring that there is good
continuity and progression in pupilsO I|earning
despite the physical distance between the Nursery
and Recept i on. Assessnent arrangenent s are
particularly effective with the staff having devised

a very innovative_and hel pful framework to record
and nonitor pupilsO progress.

English, mathematics and science

English

134 PupilsO attainnment, at the end of Key Stage 1,
iIs in line with national expectations. The national

test and teacher assessnents results show that the
nunber of pupils who achieve the expected |evel for
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their age is above the national average.

135 The progress of pupils throughout Key Stage 1 is
satisfactory overall but varies between classes and
year groups because of an inconsistency of approach
to the acquisition of key words, spelling and

handwiting skills. Throughout the key stage,
pupi | s' reading shows understanding and is generally
accur at e. I ndi vidual, group and class book mnaking,

which is a strength throughout the school, enables
pupils to apply and consolidate reading and witing
skills.

136 PupilsO attainnment at the end of Key Stage 2 is
in line wth national expectations. According to the
national test results for 11 years olds and teacher
assessnents, the nunber of pupils who achieve the
expected level for their age is slightly above the
nati onal averages.

137 Progress throughout Key Stage 2 is satisfactory
but very uneven. In Years 3 and 4, pupils do not
nmake the expected progress in relation to prior
attainnent and therefore progress is unsatisfactory.
Whilst pupils in Years 3 and 4 display know edge
and understandi ng during discussion, the outcone of
their witten work does not reflect the expected
acqui sition of skills.

138 In Years 5 and 6 pupils mnake much better
progress and attainnment at the end of key stage is
in line wth national expectations. The progress
pupils make in Years 5 and 6 is used effectively in
their application of English skills across the whole
curricul um

139 Progress i n speaki ng and i stening S
satisfactory throughout the school and standards of
attainment are in line with national expectations.

140 At Key Stage 1, nost pupils listen attentively
but within classes there is a small core of pupils
whose behaviour sonetinmes has a detrinental effect
on the devel opnent of speaking and listening skills.

These children have not yet acquired the skill of
listening to what others say. The majority of
pupils are able to speak wth confidence. H gher

attaining pupils are developing a good range of
vocabulary which they can apply effectively when
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communi cati ng i deas.

141 Most pupils at Key Stage 2 listen attentively
and can express thenselves fluently using standard
Engl i sh. However, as at Key Stage 1 there is,
within Years 3 and 4, a snall group of pupils whose
listening span is brief and subsequently they are
affecting the progress and attainnment of other
pupi | s. Progress and att ai nnent | mproves
considerably in Years 5 and 6 when pupils have
| earned to be responsive to the ideas of others.
Pupils are able to develop ideas thoughtfully within
a range of contexts.

142 Throughout the school, progress in reading is
satisfactory and standards of attainnent are in line
wi th national expectations.

143 At Key Stage 1, there is a wide range of reading
ability. Pupils enjoy reading and are able to
di scuss the story and express opinions. They read
regularly and the system of comunicating reading
progress between hone and school is working well.
H gher attaining pupils are able to read a range of
reading material independently using their own
nethods to establish neaning. They can discuss
their reading, are accurate in their answers to
guestions but do not summarise the book with skill.
Sone pupils of lower attaining ability are not
readi ng books which are appropriate to their |evel
of attainment and are wusing a limted range of
strategies, mainly phonics, to help them with their
readi ng devel opnent .

144 At Key Stage 2, the variation in attainnent and
attitude continues. Mbst pupils express interest in
reading and are reading from a range of books. They
are able to read with expression and can discuss
characters and plots with wunderstanding. Pupils of
| oner attaining ability express little interest in
reading and frequently do not have the requisite
skills to cope wth reading material which is part
of curriculum tasks. In Years 3 and 4, |ower
attaining pupils, who are not on the specia
educational needs register, do not read to adults
frequently enough.

145 Across the school standards in witing are
satisfactory but progress throughout the school 1is
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uneven.

146 At Key Stage 1 pupils vary in their |evel of
attai nnent . H gher attaining pupils in Year 2 are
able to wite legibly using a joined script. Their
spelling is generally accurate and they can work
| ndependent|y. Wthin both Years 1 and 2, sone
pupils are not as skilled and their witing tends to
be immature both in conposition and in presentation.
Throughout the key stage, nost pupils are able to
wite appropriately but there are inconsistencies in
their use of spelling, grammar and punctuation. Not
all pupils conplete their work.

147 At Key Stage 2, the standards in handwiting and
spelling are broadly satisfactory but variable from
pupils who wite in a limted style using poor
spelling and handwiting to pupils who use |egible,
joined handwiting and accurate spelling when
witing for a wide variety of purposes. |In all year
groups, pupils are able to develop their witing to
a well presented level for display. However, in the
| oner end of Key Stage 2 there are few exanples of
pupils being able to plan, draft and redraft their
own wor k.

148 Pupils, especially in Years 5 and 6, are able to
wite imaginatively and creatively on a variety of
subjects. Some high attaining pupils produce pieces
of witing which show a depth of understanding for
the subject as well as a good grasp for the process
of witing in a sensitive and descriptive manner.

149 During the sessions in which they work in snall

groups wth a teacher, pupils wth special
educational needs nake satisfactory progress in
their acquisition of key English skills. Thi s

satisfactory progress is not consistently built upon
in all classes. Al pupils have equality of access
to the English curriculum However, in sone classes,
particularly within Years 1,2,3 and 4, the match of
t asks to pri or att ai nnent IS soneti nes
| nappropriate, and subsequently, |lower attaining
pupils do not receive the support or opportunity to
consolidate skills.

150 COverall the attitude of pupils to learning is

satisfactory. At Key Stage 1 nost pupils have
positive attitudes towards |earning especially when
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they are set tasks which are well matched to prior
attai nment and they understand the expectations of
teachers. This is evident in one class within Year
2 where pupils are challenged by the activity of
turning facts into questions. In each class there
Is a small group of pupils who have difficulty
staying on task and in some instances display bad
behavi our. The resulting increase in noise |level has
a distracting effect on other pupils and interferes
with the quality of |earning.

151 At Key Stage 2, pupilsO attitudes to learning is
| nconsi stent. Sonme pupils in Years 3 and 4 are
unable to apply thenselves to a task with sustained
concentrati on. The seek too much teacher attention
and display noisy, inappropriate behaviour. Wt hin
these classes there is too nuch tinme wasting.
Pupils' attitude and behaviour is best during
di scussion when they are interested and inagi native,
as was evident during discussion about describing an
object to a person who has never seen one before.
However, in witten work many pupils display an
Il mmature attitude in their approach to work.

152 Pupils' attitudes are nuch inproved in Years 5
and 6. In these classes pupils are well behaved and
keen to do well. They are able to work
col l aboratively, show respect for each other and
rel ati onshi ps are good.

153 Teaching is good for pupils under five and
satisfactory for Key Stages 1 and 2 although there
Is a great deal of variation with a significant
anount of unsatisfactory teaching.

154 Teaching at Key Stage 1 ranges from good to
unsati sfactory. Teaching was at its best in one of
the Year 2 classes where the teacher had clear
| earning objectives with the purpose and audience

for witing well established. The classroom was
well organised and the teacher supported | ower
attaining pupils. Rel ati onships within the class
are good.

155 Teaching is sonetines unsatisfactory in Year 1.
This is when the teaching nethods enployed are

| nappropriate for the age of the pupils. These
| essons lack <clear learning objectives and poor
behaviour is displayed by sone pupils. Teachers
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t ake I nsuf ficient account of pupi | sO  prior
attainnent in their provision of activities for
differing levels of ability.

156 At Key Stage 2 teaching is much better in Years
5 and 6 where teachers plan well and have higher
expectations of their pupils. The teaching style
offers an appropriate balance of teacher input and
pupi | managenment. Teachers in Years 5 and 6
successfully use the school system of vyear group
planning to provide a broad range of English
activities which extend throughout the curricul um

157 Teachi ng i n Year s 3 and 4 S often
unsati sfactory. Teachers do not provide activities
whi ch sufficiently chal | enge pupi | s at t he
appropriate ability Ilevel and valuable teaching
points are frequently m ssed. The pace of the
| esson is often slow and the organisation of the
cl assroom i nefficient.

158 Thr oughout the school, teachers plan the
delivery of the English curriculum in year groups.
There is no established schene of work and the
current system based on assessing pupils' work and
identifying learning through National Curriculum
statenents is not ensuring a consistent approach to
the acquisition of skills. In sonme classes, there
Is evidence of the targeting of a particular skill
but it is not sufficiently devel oped or reinforced.

Between key stages and year groups there are
differing approaches to the teaching of key words,
spelling and handwiting. Support structures for
enabling pupils to inprove their witing are not
adequat el y addr essed.

159 Assessnent nethods are variable. At Key Stage 1
assessnent is mainly diagnostic but there is no
clear pattern of assessnent at Key Stage 2.

160 The English curriculumis broad and bal anced and
there are strengths 1in book making and poetry
witing. The provision of a dance / drama club
rei nforces speaking and listening skills and is well
attended and enthusiastically received by rmany

pupi | s.

161 However, teachers, particularly in Years 3 and
4, pay insufficient attention to the provision of a
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curriculum which takes account of all |earning
abilities. Information technology is under used and
few exanples of work using information technol ogy
were seen during the inspection.

162 The school recogni ses that the continued
devel opnent of the English curriculumis a priority
and that reviewng the policy, witing a schene of
work and ensuring that assessnent is practical and
consistent s necessary in order to enable all
pupils to nake progress in line with their ability.

163 The co-ordinator has started to have a positive
i nfluence on the devel opnent of English but
acknow edges that many devel opnments are still
necessary. She has received up to date training and

Is confident in |eading colleagues. Currently,
there is |imted opportunity for her to nonitor and
evaluate English throughout the school. To date,

nost devel opnent and eval uation has been wthin Key
Stage 1. The co-ordinator is keen to continue work
with the English working party to ensure continuity
and progression between year groups and key stages.

164 Recently the school has audited the range and

quality of reading mnaterials. Plans are now in
place to refurbish the |library. Currently, the
library has an inadequate range and supply of
fiction and non-fiction material. Systens and

procedures to encourage correct use of the library
are not evident.

165 The breadth and quality of reading naterial has
been inproved, particularly at Key Stage 1.
Eval uati on  of expenditure indicates that t he
I ntroduction of a core reading schene is having a
positive inpact on readi ng standards.

166 In order to ensure that the English curriculum
Is matched to the learning needs of all pupils, the
school needs to agree on a progressive schene of
work in which learning objectives are nmatched to
National Curriculum Programmes of Study. Attention
should be paid to developing a consistent approach
to assessnment which is nmanageable, practical and
pur poseful .
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Mathematics

167 By the end of Key Stage 1, pupils' attainnents
are in line with national expectations although the
standard assessnent tests and teacher assessnents
i ndicate that nore pupils achieve the expected | evel
than in other schools nationally. Mst pupils are
able to interpret basic mathematical diagrans, have
a secure know edge of the nunmber system and are able
to wuse standard netric units. Overal |, their
progr ess S sati sfactory. However , t he hi gh
attainers fail to build appropriately on their prior
attai nnents.

168 By the end of Key Stage 2, pupils' attainnents
are above average and this is confirmed by the
standard assessnent tests and teacher assessnents.
By Year 6 nost pupils are able to handle the four
operations of nunber, draw comon 2D shapes,
variously orientated, on grids and find out
information and present the results in variety of
ways. Al though attainnent is above average, progress
Is variable, between poor and good, across the whole
key stage. Progress is unsatisfactory and sonetines
poor at the lower end of Key Stage 2 but is
considerably better at the upper end leading to
progress overall being satisfactory.

169 Pupils' response to learning is satisfactory. At
Key Stage 1, pupil sO response is generally
satisfactory and sonetinmes good. Pupils work
ent husi astically, can work both collaboratively and
| ndependently, and are keen to produce good quality
work. At Key Stage 2, the response varies from good
to poor, wth the nmgjority satisfactory. A
signi fi cant nunber of pupi |l s expressed that
mat hematics was their favourite subject and this was
reflected in classes where they applied thenselves
wel | and concentrated for extended periods of tine.
Were the response was poor this was usually
refl ected in poor behaviour and significant nunbers
of pupils being off task.
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170 The attitude to learning was at its best when
it reflected good relationships between t he
teacher and the pupils. Extension work for high
attainers and teacher support being available for
| ow attainers often enhanced t he pupil sO response.

171 The quality of teaching is satisfactory overal

in both key stages. At Key Stage 1, it is generally
satisfactory but is occasionally unsatisfactory.
Wiere the teaching is best the work is carefully
pl anned, sonetines in collaboration wth other
teachers, good use is nade of support staff and the
activities match the breadth of ability levels in
the class. In Key Stage 2 the quality of teaching
varies between good and poor. At the lower end of
t he key st age of ten | nappropriate classroom
managenent techniques prevents the teachers from
focusing attention on pupils' progress. Appropriate
standards of discipline are not applied and pupils
becone badly behaved and off task. At the upper end
of the Kkey stage appropriate teacher control and
preparation ensures the pupils neake progress. Good
relationships and clearly wunderstood expectations
nean that there is a calm working environnent.

However, for both key stages a lack of a precise
schene of work and formal assessment procedures nake
continuity and progression difficult to nonitor and
present significant problens for tenporary teachers.

172 There are a lack of resources in mathematics.
Teachers are too dependent on producing their own
wor ksheets. There is little wuse of information
technology to support the devel opnent of concepts.
There are sone good exanples of mathematics skills
being used in other subject areas, for exanple
geography. There are a nunber of well presented
mat hematics displays in classroons which celebrate
pupi | s' achi evenents.

Science

173 At the end of Key Stage 1, pupilsO attainnent is
in line with national expectations and the progress
made by the pupils is good. The teacher assessnents
for 7 vyear olds indicate that many nore pupils
achieve the expected level than in other schools
nationally but not nmany nove beyond this |evel.
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174 Pupils at Key Stage 1 can identify a range of
materials and sort them by their properties. They
can carry out sinple investigative tasks and nake
conpari sons between high and | ow sounds, those which
are the sane and those which are different. They
can make sinple predictions and record their
fi ndi ngs.

175 By the end of Key Stage 2, standards of
attai nnent are in l'ine with t he nat i onal
expectations and the progress nmade by pupils is
satisfactory overall but |less than satisfactory in a
signi fi cant nunber of | essons.

176 The results of national tests in 1996 for eleven
year olds are slightly below the national average,
both in terns of the nunbers achieving the expected
| evel and for those who are achieving beyond this
| evel . These results show a slight fall from the
previous yearGs tests results.

177 Key Stage 2 pupils can nane the parts of the
body and say how they work. They are able to
conplete investigations and record their findings
and they understand the principles of a ‘fair’ test.

178 Pupils with identified special needs are well
catered for and nake satisfactory progress in the
majority of | essons.

179 At Key Stage 1, pupils’ attitudes to |earning
are good, and are satisfactory at Key Stage 2. They
are generally interested and well behaved and work
purposefully on the tasks set for them They work
co-operatively in groups and can share equi pnent and

resources sensibly. Many work well independently
and take great care with the presentation of their
wor K. In sone |essons, where the tasks set do not

chal  enge pupils appropriately, small nunbers becone
bored and nove off task but the great majority enjoy
their work in science and are interested.

180 Teaching is good at Key Stage 1 and satisfactory
overall at Key Stage 2 but a snal | anount of
teaching is unsatisfactory. In the best |essons,
teachers are secure in subject know edge and
challenge pupilsO thinking by good wuse of
guesti ons. Teaching is lively and interesting and
tasks are well suited to pupilsO prior attainnent.
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The ‘science circus’ sessions available to the
youngest pupils are well managed and pronote great
I nterest and excitenent in the subject. The |essons
reflect the requirenents of the National Curriculum
but, as yet, there is no overall schene of work.

181 The lack of this docunentation does little to
enhance the learning experiences for pupils where
teachers are less secure in subject know edge. This
often results in the tasks being restricted to
copying out or worksheets being used which require
pupils to spend too much tinme colouring in

182 The co-ordinator is a science specialist and has
produced a draft science policy and supportive notes
on approaches to investigative | earning. He has a
bri ef devel opnent plan for the subject and has begun
to draw up a schene of work which is directly Iinked
to the National CurriculunOs Programmes of Study.
There is currently no consistent approach to
assessing and recording pupilsO progress and this
needs co-ordi nation. There is currently no
opportunity to fornmally nonitor the teaching of
science and those teachers less secure in their
know edge of the subject need further support.

183 Resources have been recently purchased and
| evel s are now adequate but further investnment wl|
be needed if the subject is to be consistently well

t aught . There is limted wuse of informtion
technol ogy to support learning in science.
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Other Subjects

Design and technology

184 At Key Stage 1 standards of attainnent are in
line with the national expectations but the progress
pupils nmake is unsatisfactory. Across the key stage,
the work on display, shows that pupils are devel opi ng
appropriate skills in technol ogy and using a range of
materials. The display shows that pupils are able to
assenbl e wooden franes using square corners, put
axl es on wheels, make noving windmlls using split
pi ns and choose fabrics to design curtains, cushions

and patchwork quilts. Lessons observed in Year 2,
however, show that sone activities in design and
t echnol ogy | ack challenge and do not develop the
skills appropriately. Many activities, such as the

assenbly of the 2 pieces of wood for a sundial using
plasticine and glue, do not build up on previous
| ear ni ng.

185 At the end of Key Stage 2, standards of
attai nnent are in line wth the national
expectations and progress Is satisfactory overall
but is good towards the end of the key stage. At the
begi nning of the key stage, sone of the activities
are narrow, for exanple, naking plasticine nonsters
provi ded very little opportunities for t he
devel opnent of design and technology skills. In
Years 5 and 6, pupils have acquired good skills and
knowl edge in designing and nmaking techniques. Thi s
is shown in the maki ng of a container for an
Easter egg. Pupils are able to generate designs and
adapt the design to the need of the user.

186 At both key stages, there is little evidence of

51



pupils being able to evaluate everyday things and
take them apart to see how they are assenbled.
D scussions with teachers and pupils indicate that
t hese aspects are not being sufficiently devel oped.

187 Pupils wth special educational needs nake
satisfactory progr ess I n desi gn t echnol ogy,
particularly wth the support given by outside
hel pers. From observations in sone |essons, the |ow
attaining pupils, not on the special needs register,
are not sufficiently provided for due to the |ack of
I dentification of successful teaching strategies to
support pupils of differing needs.

188 Pupils, in the main, have satisfactory attitudes
t owards design and technol ogy. They concentrate and
cooperate well and work productively on their
t asks. A der pupils take pride in their work and
the quality of the finished product. They show
creativity in designing products to neet particular
needs and show confidence in wusing skills and
techniques. Al pupils use equipnment safely wth
children in the Early Years devel opi ng an awar eness
of hygi ene for food technol ogy.

189 Overall t he qual ity of t eachi ng S
unsati sfactory at Key Stage 1 and is satisfactory at
Key Stage 2. However, the quality of teaching in the
Early Years and in Years 5 and 6 is good. In these
cl asses, lessons are well planned wth teachers
making the ains of the lesson clear to pupils and

setting targets for the conpletion of tasks.
Teachers wuse effective questioning skills wher e
pupils are encouraged to evaluate their work and to
| ook for inprovenents. At the end of the |essons
pupils are encouraged to share their learning with
others. At Key Stage 1, and the lower end of Key
Stage 2, where sone |essons are unsatisfactory, the
planning is not securely rooted in the National
Curriculum Programes of Study and sonetines the
attenpts to nake links with other subject areas is
not devel oping appropriate design and technol ogy
skills.

190 The lack of a policy and a schene of work for
desi gn and technol ogy hinders the devel opnent of this
subject. There is no guidance in the devel opnent of
skills, know edge and wunderstanding to ensure
continuity and progression within the key stage and
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across the key stages. |Individual activities are
pl anned by year group teachers which in itself is
valuable but in sonme cases the activities do not
al ways build upon previous experiences. There is no
I ndication that assessnment of pupilsO |earning
i nforns future planning.

191 Resources are inadequate with sone classroons
not having a sinks or sufficient power points. There
IS no co-ordinator to take on the responsibility for
design and technol ogy but the school has identified
the need to develop this subject. It now needs to
identify a co-ordinator who will work with staff to
produce a policy and schene of work, and to ensure

there is a consistent approach to the devel opnent
of skills, know edge and understandi ng in design and
t echnol ogy.

Information technology

192 The requirements of the National Curriculum are
not being nmet and pupilsO attainnent in infornmation
technology is below national expectations at both
key stages. Pupils are not being given sufficient
opportunities to develop and apply their information
technology capability in the study of National

Curriculum subjects. Very little I nf ormati on
technology took place during the inspection, and
there was very Ilittle evidence of pupils using

I nformation technology tools and information sources
to communi cate and handle infornation or to control,
noni t or and nodel .

193 The range of opportunities outlined in the
Programmes of Study for Key Stages 1 and 2 are not
avail able for all pupils. Sone pupils are confident
in the use of personal conmputers (generally those
who have access to one at hone) but they are not
bei ng given appropriate opportunities to extend and

develop their skills. In the absence of such
opportunities, the progress of all pupils, including
t hose W th speci al educat i onal needs, S

unsati sfactory at both key stages.
194 As a consequence of the Ilimted anount of

information technology taking place during the
I nspection, it is not possible to nake judgnents
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about pupilsO response to information technology
| essons.

195 The lack of information technol ogy teaching, or
of appropriate evidence in pupilsO work, neans that,
I n t he school as a whol e, t eachi ng IS
unsati sfactory. There is sone expertise and
ent husi asm anongst the staff. This needs to be
harnessed to inprove the quality of provision for
pupils to develop their information technol ogy
capability.

196 There is no policy or schenme of work for
information technology and no evidence of any
planning related to covering the National Curricul um
Programmes of Study. The subject |acks |eadership
and co-ordi nation.

197 The school has a very poor |evel of resourcing
and provision for information technology. There are

insufficient conputers, in working order, to neet
the needs, both of the curriculum and the nunber of
pupils in school. There is a lack of appropriate,

up-to-date software for those conputers which are in
wor king order. However, the headteacher is aware of
these problens and has plans to inprove the quality

of provision. Al ready funds have been raised and
two nulti-nmedia personal conputers have been
pur chased.

198 The school nust bring resources up to an
appropriate level to ensure that the National

Curriculum Programes of Study is covered and each
pupi | recei ves their I nf ormati on t echnol ogy
entitlenent. There is also a need for staff

devel opnment and training to raise the level of staff

expertise and confidence in teaching and using
information technology. The co-ordinator needs to
provide effective curriculum |eadership, and, in
particular, a policy and schenme of work to inform
t eacher sO pl anni ng.

History

199 At the end of Key Stage 1, attainnment is in line
with national expectations and progress through the
key stage is satisfactory. Pupils are devel oping a
good sense of chronology as they nake conparisons
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between their own lives and tines past. Pupils in
Year 2 are able to conpare nmet hods of washing
cl ot hes a hundred years ago with the automated
nmet hods used today. Pupi | s are developing the
appropriate skills needed to study history in that
they are able to use pictures and artefacts to find
I nformation about the past. This was seen in the
di spl ay about clothes worn a hundred years ago and in
the use of pictures of the Bayeux Tapestry to find
I nformation about life in Norman Engl and.

200 At the end of Key Stage 2 attainnment is in line
with national expectations and progress renains
satisfactory overall, though better progress is nade
in Year 5 and 6. Pupils have a good awareness of
British and | ocal history as shown through discussion
about life in the 1950s and the celebrations for VE
Day. The work on the African state of Benin shows
that Year 5 and 6 pupils are able to select and
conbine information from different sources. Good
progress in research skills is evident from
observations of work done across the Kkey stage.
However, there is no evidence of pupils asking and
researching their own questions.

201 Pupils, across both key stages, wth special
educat i onal needs general ly nake satisfactory
progr ess. Pupils of differing needs, i.e., |ower
attaining pupils not on the special needs register
and sone high attaining pupils are not given work
mat ched to their prior attainnment. However, there
was good use of different material to support
research skills for the low attaining pupils in Year
5 and 6.

202 Pupils’ attitudes to history are satisfactory at
both key stages. Most pupils are attentive during
teachers’ introduction particularly when classroom
managenment is good. Sone pupils in Year 1 and Year 3
tend to lose concentration and nove off task.

Pupils are keen and enthusiastic as they |ook for
evidence in the pictures and artefacts provided.

There is not the sane enthusiasm when pupils work
t hrough wor ksheet s. Qoportunities are provided for
pupi | s’ personal devel opnment by considering the life
styles of different people in past societies and
pupils are beginning to show consideration and
understanding for other people’s way of life. Pupils
in Year 5 and 6 are beginning to becone aware of
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noral issues through discussion about the ethics of
returning the stolen treasures of Benin.

203 The quality of teaching in the Early Years is
good and at Key Stage 1 is satisfactory overall.
Teachers work hard to nmake  history interesting
and relevant to pupils. This is apparent in the
displays in both the MNursery and Key Stage 1
buil ding. The introduction to the topic of washing
clothes a hundred years ago by a Year 2 teacher
showed i1 magination and skill. Effective questioning
techniques were used as pupils were encouraged to
find nore information about the artefacts on
di spl ay.

204 Overall the quality of teaching at Key Stage 2
Is satisfactory wth good teaching seen in Year 5 and
6. Teachers’ knowl edge is sound and they are
confident in the teaching of history. Were teaching
I's good pupils are finding information from pictures,
artefacts and from outside sources such as the famly
and the community. ddass discussion tinme is used
effectively where all pupils contribute to the | esson

and pupils are encouraged to share their ideas and
comruni cate their know edge and understanding of
hi story.

205 Wiere teaching is unsatisfactory there is over
reliance on worksheets which tend to inhibit pupils’
devel opnent of skills. These tasks require little
fromthe pupils other than copying or colouring in.

206 Throughout the school, history tends to be
taught as part of a topic and there are good Iinks
made with other areas of the curriculum However ,
there are no schemes of work to support the
devel opnent of skills as required in the National
Curricul um Planning for history tends to I|ack
detail and is related to the activities the pupils
will do rather than the developnent of skills or
teaching strategies needed for pupils of differing
needs.

207 The school has worked hard to involve the
community in their history projects and to nmake use
of the local environnent. The co-ordinator is keen
and coomtted and know edgeable in the subject. She
makes good use of resources from the comunity and
from the (OschoolsO LoanO service. Di spl ays
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t hr oughout the school are good.

208 There is now a need to develop a schenme of work
to support the planning and assessnent of history

t hroughout the school. This Jlack of schene is
inhibiting continuity and progression throughout the
school . The rol e of t he co- ordi nat or IS

insufficiently developed in that it does not allow
for effective nonitoring and evaluation of the
subj ect or for the provision of support.

Geography

209 PupilsO attainnment is broadly in line with the
nati onal average, at both key stages.

210 In lessons at Key Stage 1, pupilsO attainnment
varies from above the national average to bel ow
Where standards are unsatisfactory, it is generally
because the lesson is not natched to the age or
experience of the pupils. However, pupils show a
growing awareness of places beyond their own
envi ronment . Many understand the effects of
tenperature and clinmate on people and can relate
climate to location on a globe or world nap. The
majority handle maps confidently, can draw sinple
maps and plans and a few have sone understandi ng of
grids. Pupils are developing a vocabulary of the
appropriate geographical terns for features and
climate. Over the key stage as a whole, pupils nmake
satisfactory progress.

211 PupilsO attainment at the end of Key Stage 2 is
in line wth national expect ati ons. However,
standards vary considerably within the key stage.

There is a marked difference in standards between
the early and later years of the key stage, with the
good standards achieved in the latter. In the early
part of the key stage pupilsO progress is
unsati sfactory. Much of the geography in Key Stage
2 relates to mapping and map skills. By the later
years of the key stage, pupils know how to use four
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figure grid references and can apply their know edge
to locate features and explain |ocation. Pupi | sO
progress over the key stage as a wole is
satisfactory and, by the end of Key Stage 2, pupils
have attai ned the standards expected nationally.

212 The at t ai nnent of pupi|ls W th speci a
educational needs is below the national average.
However, they make good progress and there are gains
in their know edge and understanding of places and
t heir geographical skills and vocabulary. There are
sone occasions when high attaining are not
sufficiently challenged by the work presented and
they do not attain standards appropriate to their
abilities.

213 PupilsO attitudes to geography are generally
satisfactory. There is a wide variation in the way
pupils respond in geography | essons. Once agai n,

there is a strong relationship between the quality
of teaching and pupilsO response. Wien pupils are
engaged in the lesson, they listen well, respond
appropriately to questions and in discussions. They
concentrate well and carry out their work even when

not directly super vi sed. Wer e t eachi ng IS
unsati sfactory or poor, pupils are noisy and
I nattentive and there are instances of bad
behavi our .

214 Over the school as a whole the quality of
teaching is satisfactory, but it varies from very
good to poor. At Key Stage 1, this picture is
reflected, with teaching satisfactory overall, but
ranging from very good to unsatisfactory. Lessons
are generally well planned. In the best |essons,
t eachers have a good know edge and understandi ng of
geography and |essons are well nmatched to pupilsO

prior attainnment and experience. Teachers nanage
their classes well and maintain good discipline.
Their guestioning is good, extending pupilsO

t hi nki ng and encouraging themto express their ideas
clearly. Teachers manage tine well and |essons have
a brisk pace. Unsati sfactory | essons are
characterised by tasks which are not appropriate to
pupi | sO abilities or experience, poor questioning
and | nadequate  cl ass control, whi ch | npedes
| ear ni ng.

215 At Key Stage 2, teaching is satisfactory over
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the key stage as a whole, varying from good to poor.
The better teaching is in the latter part of the
key stage; the poor and unsatisfactory teaching is
in the early part. Lessons in the latter part of
the key stage are well planned wth clear objectives
and generally take account of pupi | sO prior
experience. However, there were sone instances when
high attaining pupils were not presented wth
sufficiently demanding work to extend their

know edge and skills. Teachers are well organised
and maintain high standards of discipline and
control. In the unsatisfactory |essons, there is a
|lack of clear planning linked to the National
Curriculum Programme of Study_ and |essons are often
not well matched to pupilsO prior know edge and
experi ence. Low |evel tasks, often based on
t ext books or worksheets, provide little challenge

for nost pupils and this results in lessons which
| ack pace or purpose. Across the school there is a

strong link between the quality of teaching and
standards: with good teaching generally pronoting
aver age or above aver age st andar ds, whi |l e

unsati sfactory teaching pronotes below average
st andar ds.

216 There are a nunber of strengths in the school Gs
geography curricul um In particular, the whole
school Gs involvenent in the project to inprove the
school grounds provides a real focus for exploring
environnental inprovenent. The school Gs particul ar
strength is mapping and the devel opnent of napping
skills. Staff have planned across the key stages to
ensure continuity and progression in this aspect of

geogr aphy.

217 In general, however, the school needs to take
nore account of the Progranme of Study at Key Stage
2; nore enphasis should be placed on an enquiry-
based approach. More attention should be given to
pupils investigating themes and places from a
geogr aphi cal perspective.

218 There is no policy or schene of work, though
there is a detailed programme for the devel opnent
of mappi ng and mapping skills. The co-ordination of
the subject between the under-fives and Key Stage 1
I's good, but the lack of clear co-ordination between
Key Stages 1 and 2 and across the Key Stage 2
Programme of Study needs to be addressed.
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219 The school has sufficient resources to support
geography for the wunder-fives and Key Stage 1.
There are also sufficient resources to support the
devel opment of napping skills across the school,
t hough these could be inproved by nore up-to-date
texts and maps, which neet the needs of pupils of
differing abilities. However, at present there are
insufficient high quality resources, which cater for
the needs of pupils of differing abilities, to
support an enquiry-based approach at Key Stage 2.

220 The school nust devel op a schene of work rel ated
to the National Curriculum Programres of Study to

underpin teachersO planning. The quality  of
curriculum planning needs to be inproved by
reference to the Pr ogr ammes of St udy, t he
Identification of <clear learning objectives and
assessnent criteria. Teachers need to establish
effective assessnent procedures to ensure that
assessnent I nf orns pl anni ng and wor k S
appropriately mnmatched to pupils abilities and
experi ence. Subj ect co-ordination should Dbe
| mpr oved.

Art

221 PupilsO attainment at the end of Key Stage 1 is
in Jline wth national expect ati ons. Pr ogr ess
t hroughout the key stage is satisfactory.

222 Pupils in Year 2 are able to use the work of
fanous artists in an appropriate manner to help them
mx colours and blend pastels. They show good
observation skills in re-creating colour closely
resenbling that in the artistsO paintings. They are
able to mx paint to an agreed nethod and show that
this is sonething that they had |earned previously.
The pupils in Year 1 are taught to mx paint
appropriately and they also learn to interpret the
work of artists rather than nerely copyi ng.

223 PupilsO attainment at the end of Key Stage 2 is
above average and they nake good progress overall.
The work in the three mxed Years 5 and 6 1is
particularly inpressive and this is a strength in
t he school .

224 PupilsO progress is good but very uneven at Key
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Stage 2, with sone of the work in the |ower end of
Key Stage 2 being of a poor quality. However, the
outstanding provision for this subject at the upper
end of the key stage ensures that pupils make very
good progress in Years 5 and 6 and this is reflected
I n above average attainnent being evident at the end
of the key stage.

225 In _one class where pupils had been reading
D ckensO novels the pupils had wused chalk and
charcoal to create an excellent eerie effect to
depict MarleyGs ghost. These pupils were able to
draw to good proportions and use different
techniqgues with the chalk to create the ghostly
effects. In another class, where clay was being
used, the pupils showed very good skills in joining
clay and scul pturing clay to produce good exanples
linked to their African work. In the sane cl ass, the
pupils ability to draw and use a range of nedia was
seen to good effect in the art work based on the
slavery in the A d Kingdom of Benin.

226 The high quality of work is not as evident in
Years 3 and 4 although pupils do denonstrate good
skills with paint and pastels. However, in sone
cases, pupils did not mx paint as effectively as
ot her pupils had done in Key Stage 1 cl asses.

227 PupilsO attitudes to learning are satisfactory
at Key Stage 1 but good at Key Stage 2. In the best
| essons pupils showed patience and perseverance. One
girl typified the attitudes of pupils in Years 5 and
6. She showed great perseverance in the making of a
clay rhinoceros of outstanding quality. Attitudes
were seldomless than satisfactory, although in one
Year 3 class there was a rather negative approach to
their work by sone pupils which resulted in [|ow
gual ity paintings bei ng produced.

228 The quality of teaching is satisfactory at Key
Stage 1 but it i1s good at Key Stage 2. However,
there is great variation in the overall teaching
with a marked difference wthin Key Stage 2 where
teaching ranged from very good to poor. At Key Stage
1, teachers use agreed processes to ensure that
pupi |l s have an opportunity to devel op techni ques and
skills in a progressive manner. Teaching does not
fall below satisfactory in this key stage but there
Is a significant armount of good teaching evident.
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229 At Key Stage 2, the teaching in the |ower end of
the key stage is very different to the high quality
teaching seen in the upper end. Were the teaching
Is very good or good, the teacher puts a great deal
of enphasis on the use of a variety of appropriate
techniques to be used. Teachers ask appropriate
guestions and pupils know that there 1is an
expectation that they wll produce work of high
quality. In other |essons where the teaching is poor
or unsatisfactory, there is little demand nade of
the pupils and Ilow quality wrk 1is accepted
I ndiscrimnately. The teacher provides little by way
of direction and sonetines class control is poor
resulting in sonme pupils nmoving around the room and
di st urbi ng ot hers.

230 The school has a good tradition for the quality
of its art work and this is evident by the high
quality of displayed work in classroons and around
the school. However, the inconsistency in teaching,
particularly at Key Stage 2, is causing the progress
of pupils to be uneven.

231 The school ensures that pupils experience a good
range of art work in three dinensional activities
and in the wuse of paint, pastels, chalk and
charcoal. There is a good range of resources
available to the pupils and they are provided wth
opportunities to work from first-hand experiences in
the better | essons.

232 The school now needs to devel op a schene of work
to help the teachers who lack confidence in this
area and to ensure that there is greater progression
in pupilsO learning. They need also to provide
opportunities for the staff to share expertise and
i nfluence the work of the teachers who are insecure
in this subject.

Music

233 By the end of Key Stage 1 pupilsO attainnent is
in line wth national expectations and throughout
Key Stage 1 pupils mnmake satisfactory progress.

Pupils can control sounds using untuned percussion
I nstruments and are able to conpare and record
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gr aphi cal |y, sinpl e conposi tions. They enj oy
listening to music and through discussion and
drawings are able to conpare different styles of
nmusi c.

234 Attainnment at the end of Key Stage 2 is in line
W th nat i onal expect ati ons and progr ess IS
sati sfactory throughout the key stage. Pupi | s sing
a range of conplex songs wth enthusiasm and
confi dence. Duri ng | essons whi ch of fer
opportunities to appraise, pupils are able to
express i deas about nusical characters and nood.

235 Staff ensure that all pupils have equality of
access to the music curriculum However, there is
rarely variation of task for pupils of differing
ability.

236 PupilsO attitudes to learning are satisfactory
at both key stages. Throughout Key Stage 1 and 2,
nost pupils participate in nusic lessons and their

attitude 1is satisfactory. Pupils, particularly
those in Years 5 and 6, listen attentively and
behave well . However, w thin other vyear groups

there is a mmnority of pupils whose behaviour is
quick to deteriorate and this has a detrinental
effect on the remai nder of the class.

237 During extra-curricular nusic activities the
behavi our and attitude of pupils are good. They are
polite, eager and display a keen interest in
extending their nusical skills.

238 Overall, the quality of teaching is satisfactory
at both key stages. Teaching for the under fives is
good. Lessons are well-planned and teachers have
effective cl ass contr ol whi ch ensur es t hat
appropriate behaviour is reinforced. At Key Stage 1,
where teaching is satisfactory nobst teachers are
secure in their delivery of the subject and teach
wi th confidence. On occasions |essons are over-
pl anned. At Key Stage 2, teacher participation in
nmedia broadcasts offers opportunities to inprove
pupi | perfornance.

239 The school neets the National Curricul um
requirenents for mnusic but currently has no nusic
policy or schene of work. Teaching has benefited
from the provision of commercial schenes but staff
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need to have increased opportunities to develop
their expertise. The breadth of the nusic
curriculum woul d benefit froma policy statenent and
consi stent schenme of work which would develop the
use of information technol ogy and ensure the bal ance
of curriculumdelivery.

240 Staff express a wllingness to teach nusic and
different approaches to the teaching of nusic are

enpl oyed throughout the school. Currently,
Li st eni ng and Appr ai si ng S under - addr essed
t hroughout the school. Assessnent occurs Wwthin
| essons and IS general ly t hr ough t eacher
observati on. There is no formal assessnent system
I n place.

241 Extra-curricular activities, which are open to
all pupils, provide additional opportunities for
performance. Pupils regularly share their skills at
school performances and assenbli es. A peripatetic

t eacher visits school each week to teach violin.

242 Throughout the school, there is very |limted
used of information technology being integrated into
the nusic curricul um

243 The school has a separate nmusic roomwhich is of
a good size and well resourced wth a broad range
of percussion instrunents.

Physical education

244 By the end of Key Stage 1, standards of
attainnent in physical education are in line wth
t he national average and progress is satisfactory.

245 Pupils can travel in different directions using
different body parts producing a range of shapes.
Mbost are able to produce contrasting pieces of
novenment in response to nusic and contrast fast and
sl ow novenent .

246 By the end of Key Stage 2, pupilsO attainment is
bel ow nati onal expectations and the progress made is
unsati sfactory overall.

247 In sonme |essons, a significant nunber of pupils
nerely play on the apparatus and do not focus on the

64



task set for them Movenent becones nechani cal and
repetitive and pupils do not develop 1ideas nor

practise to inprove them In sone |essons, pupils
wor k thoughtfully and listen to coaching points from
t eachers. These pupils produce finished sequences

of novenent of inproved quality.

248 Pupils with speci al educat i onal needs
participate fully in physical education but need
nore supportive teaching and nore direct coachi ng.

249 PupilsO attitudes to learning are satisfactory.
Overall, the majority of pupils participate wth
ent husi asm and obviously enjoy using the apparatus.
They work co-operatively in groups. They I|isten
carefully and are happy to try out their ideas and
| nprove their sequences. In sonme |essons, the
behavi our of sonme pupils is less than satisfactory
and their work is not devel oped sufficiently.

250 The quality of teaching is satisfactory at Key
Stage 1 but unsatisfactory overall at Key Stage 2.
The teaching varies from good to unsatisfactory.

In just over half of the Iessons teaching is
satisfactory or good. In these |essons, teachers
take pupils through good warm up activities and
there is a developnent of their skills through
direct coaching and encouragenent to practise.

Rel ati onshi ps and behavi our are good. The pace of
the | essons is good and both teachers and pupils are
appropriately dr essed. Denonstrati on and

observation are used well to help pupils develop
their own skills. Teachers enphasi se safety points
in the noving of apparatus. In just under half of
the | essons, teaching is unsatisfactory. There is a
| ack of clarity from the teacher when tasks are set
and no direct coaching takes place. Mediocre pieces
of novenent are praised and pupils are not
encouraged to raise their standards. In these
| essons a l|ack of teacher know edge in the subject
| s apparent.

251 There is no full schenme of work available in
physical, education and no fornalised assessnent of
pupils progress. For teachers who are |less
confident in subject know edge, this |eaves them
insufficiently supported which in turn leads to a
| ack of <coaching and a lack of developnent in
pupi | sO performance and skill |evels.

65



252 Overall, plans indicate that all areas of the
Nat i onal Curriculum for physical education are
covered at various tines throughout the vyear,
I ncluding swinmng and outdoor activities but again
there is little docunentation available to support
t eachers. There 1is a need for co-ordination,
nonitoring and training in the subject to be further
devel oped.

253 Resources are adequate and the tw halls
avai l able afford good working environnents. The
sl oped nature of the playgrounds are coped with well
by the pupils in the games situations.

Religious education

254 During the inspection a snmall nunber of
religious education |essons were observed.
However additional evidence in the acts of
wor shi p, some displays, in pupils' work and in
talking to pupils, indicates that the pupi | sO

at t ai nnent S I n | i ne W th nat i onal
expectations and progress across the school is
satisfactory. Pupi | s have a sound

understandi ng of the noral issues that relate
to their daily lives. They are able by the end
of Key Stage 2 to identify how their behavi our
affects others and accept the inportance of
of fering good role nodels to younger pupils.

255 Pupils are aware of the reasons for
prayers and hymns and generally show an
appropriate response to both. Pupils know sone
of the inportant religious festivals and
cel ebrati ons, bot h Chri stian and non-
Chri sti an.

256 Pupils regularly take part in assenblies,
for exanple the thenme of Ceation was
portrayed by a large nunber of pupils in
dance, mne, nusic, reading and prayer to
reflect the Christian and the Aboriginal
traditions. This was presented novingly and
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reverentially to the school communi ty,
i ncludi ng parents and Governors. Another group
wer e preparlng a dramatic enactnent of parts
of Christ's |ife leading up to Easter. These
events add significantly to the pupilsO
knowl edge and understanding. The Collective
worship is broadly Christian and is effective
In supporting pupils' spiritual and noral
devel opnent.

257 Pupi |l s' attitude to | ear ni ng S
satisfactory overal | but ranges from
unsati sfactory to very good, with the majority
sound or better. Wien it is at its best the
pupils are keen to answer questions, prepared
to offer comments and work collaboratively.
They are well behaved and have a genuine
Interest in the subject. Wiere the attitude is
unsati sfactory, the pupils are distracted by a
smal | nunber of poorly behaved pupils.

258 The quality of teaching 1is satisfactory
overall, and is often good and sonetines very
good. The best teaching is identified by a
good subject know edge, good relationships
with the pupils and enthusiasm for the topic
which 1is conveyed to the pupils. In one
particular |esson, on the Denials of Peter,
the enthusiasm was sufficient to lead to sone
pupils continuing the work at hone. However,
not all staff have the subject know edge to
deliver this curriculumarea satisfactorily.

259 The co- ordi nat or, whi | e bei ng
appropriately qualified and enthusiastic, has
only recently been appointed. She has
identified the need for in-service for staff

which will lead to well devel oped schenes of
work to ensure continuity and progression.
This wll be a necessary devel opnent of the

recently adopted Local Education AuthorityGCs
Agreed Syl | abus.
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Summary of Inspection Evidence

260 The inspection was carried out by a team
of 7 inspectors. During the inspection all, or
part, of 159 lessons were inspected and a
total of over 77 hours was spent in | essons. A
range of assenblies, registration sessions and
extra-curricul ar activities wer e al so
| nspect ed.

261 I nspectors |ooked at the work of nany
pupils. The recent work of a representative
sanple of 3 pupils, from each year, in each
cl ass, was examned and discussed wth
teachers. These pupils were heard to read and
| nspectors recor ded their skills, t he
strategies they used and their understandi ng.
Pupils' ability to use reference books was
also examned. The reading of nmany other
pupils was observed during lessons. A wde
range of displays and sone photographs of
pupi | s' work was scrutinised.

262 I nformal discussions were held with many
pupils in class, during lunchtines and at
break tines. The work in sone specific subject
areas was discussed wth snmall groups of

pupi | s.

263 Pl anned discussions were held wth the
headt eacher, deputy headteacher, nenbers of
staff wth whole school responsibilities and
key stage responsibilities, including teachers
responsible for co-ordinating the school's
provision in each subject area and with key
menbers of the non-teaching staff, including
t he school clerk.

264 A |large anount of docunentation provided
by the school, including policy statenents,
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schenes  of wor K, long and short term
curriculum plans and records, pupils' records
and reports, the School Devel opnent Pl an,
budget information and m nutes of meet i ngs
was anal ysed before and during the inspection.

265 A neeting t ook pl ace bet ween t he
Regi stered | nspector and the Chair of
Governors and sone ot her governors before the
I nspection. A fornal neeting took place
between the Registered |Inspector, and the
Chair of Governors and other governors during
t he i nspecti on.

266 45 Parents attended a neeting wth the
Regi stered Inspector to give their views on
the school and the team considered 210
responses to a questionnaire for parents about
the school, sone parents providing additional
witten conments.

267 The school's accommobdati on, resources and

storage were inspected during and after the
school day.

69



PUPI L DATA

Pupi | Stats | No.on Free
on of SEN Meal s
Rol | SEN Reg
YR- Y6 385 4 52 36
Nursery Unit/ School
TEACHERS
AND CLASSES
Qualified teachers (YR - Y6)
Total nunber of qualified teachers (FTE) 14
Nunber of pupils per qualified teacher 26
Educati on support staff (YR - Y6)
Total nunber of education support staff 6
Total aggregate hours worked per week 87
| FI ED
TEACHERS
Nursery school, classes or unit
Total number of qualified teachers (FTE) 1
Nunber of pupils per qualified teacher 26
EDUCATI ON
SUPPORT
STAFF
Nursery school, classes or unit
Total nunber of education support staff 2
Total aggregate hours worked per week 48
Primary and Nursery School s
Average Cl ass Size 30
FI NANCI AL DATA
Fi nancl al Year 1996 -7
£
Total Incone 504766.00
Total Expenditure
Expendi ture per Pupil 50;23%22
Bal ance brought forward from previous year '
Bal ance carried forward to next year 10373.00
7527.00
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Response to ParentsO Questionnaire

Nunmber of questionnaire sent out : 320
Nunber of questionnaire returned : 210
Percentage return rate 1 65. 6%
Responses (percentage of answers in each category)
Strongly Agree Neither Di sagree Strongly
Agr ee Di sagree
| feel the school 23.3 67.1 8.1 1.4
encourages parents to play
an active part inthe life
of the school
I would find it easy to 22. 4 65. 7 7.1 4.3 0.5
approach the school with
guestions or problens to
do with my child(ren).
The school handl es 8.6 51.5 26.8 11.1 2.0
conpl aints from parents
wel | .
The school gives ne a 12.1 56. 3 17.5 13.1 1.0
cl ear under st andi ng of
what is taught.
The school keeps ne well 13.0 59.1 15. 4 11.1 1.4
i nforned about ny
child(rens) progress.
The school enabl es ny 19.8 62.3 11.1 6.8
children to achieve a
good standard of work.
The school encourages 18. 4 57.5 15.5 8.2 0.5
children to get involved
in nmore than just their
daily | essons.
| amsatisfied with the 11. 4 47.0 22.3 18.3 1.0
work that my children are
expected to do at hone.
The school &s val ues and 17.7 62.2 14. 4 3.3 2.4
attitudes have a positive
effect on ny children
The school achi eves high 14.9 57.7 13.9 10.1 3.4
st andards of good behavi our.
My children |ike(s) school . 43.3 41.8 6.3 6.3 2.4
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